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INTORDUCTION

» There is'a growing concern in the developing countriés to reconstruct educational
systems to respond to the socio-economic changes necessary for providing a minimtm
quality of life to the masses who live untouched by economic grewth. This had led to a
critical reappraisal of the entire ‘structure and content of education in these countries..
More and more countries in the Asian region are now shifling their curricular emphas:s
from general and theoretical education to some form of productive work by weaving
community skills and crafts in the school curricufum. The move towards rural-
transformation through school curricula stems from the fact that, the majority of the
people in these countries live in rural areas.

Most countrics with a sizeable proportion of their population in rural arcas living
in acute conditions of poverty and ignorance are. of necessity responsive to the growing
demands of ymodern times to provide purposeful skill-oriented education.to vast masscs
of its people to enable them to engage in new patterns of self-employment and gainfui
occupatlons within théir communities. Without this, education, in the context of gencral
poverty, is a luxury which the rich may well-afford but the poor do not need. .

Curricular reforins introduced during the past few ycars in countries of the region
have made initial moves towards this direction by introducing skili education at various
levels. Unfortunately, these reforms have not yet stabilized for a variety of reasons, some
of which are:

(a) ineffective articulation and transmission of the concept of work-oriented education, )

(b) resource constraints, '

{c) the traditional respect for academic and theoretical education,

(d) ineffective mechanism for implementation-of suggested improverments,

(e) lack of arrangements for adequate supply ol Suitahle teachers and essential
equipment for their programmes.

- Anyhow, thie conseiousness to improve the-situation is vertainly very conspicuous both at
the national and the provincial:levels. The study of this unit will hopefully help clarify the
basic cancepts about this movement and facilitate the streamlining of other necessary
arrangement to implement such an innovative programnme in an efficient manner.

Since the approach is sitnilar in most developing countries of the world, this unit
contains some relevant extracts from APEID-UNESCO publications.

Now le¢t us see the situation in Pakistan,

Pakistain is a poor country mainly because of its untapped and unexploited
resource potentiad, poorly planned growth and uneven distribution of resources. More
than 70% of the country’s population lives in rural areas where the main source of
subsistence is agricultural and related occupations. The bulk of the ‘population in- rural
arcas 1s living, ut best, at survival level.




In the rural areas, people are continuously confronted with survival problems of
food, clothing and shelter. The basic amenities of sanitation, health, education and other
social welfare services are, at best, marginal and at worst alimost non-existent in the rural
areas. Most often educational facilities either are not available or, if available, they are so
poor and depressing that a child would normally feel extremely uncomfortable. For
instance, there are hardly any buildings and furniture and most often the children have to
squat .on the floor in the open, exposed to the vagaries of weather, or are huddled in
darkrooms. There are, no toilets and facilities/opportunities for games or recreation are
non-existent and children suffer from malnitrition and hence severe diseases. In the cold
and hot season, families are exposed to the treacheries of weather owing to poor
accommodation and insufficient clothing combined with poor nutrition. In a number of
villages and backward areas even drinking water is not available, it is a common sight in
the villages that animals and human beings use the same pond for drinking water,
Similarly, in the areas, where it is extremely cold, such as the northern areas of Gilgit and
Baltistan, animals and human beings are huddled togcther in the same room in the night
to protect themselves from the severe cold.

In a situation like this where the majority of the population is confronted with
basic survival problems, the urgent will have a tendency to take precedence over the
important and the priorities would tend to tilt in favour of survival, Education, therefore,
in a society like this, must contribute towards facing survival problems and improving the
life style of the people.
Need and Relevance ‘

Whatever development may have taken place in the country, whatever may have
been the increase in the national income or export outputs etc., there has not been any
significant improvement in the life styles of the common man, particularly, in the rural
areas. If at all economic development took place, its effects did not percolaté to the lives
of the ignorant, down-trodden masses. This -is not peculiar to Pakistan; in fact, the
situation is strikingly similar in most of the developing countries of the world.

There has, therefore, been a growing interest in Pakistan as well as other developing
" countries of the Asian, African and Latin American regions to link education with
development. As the need of such an effort increased, the consciousness Sharpened and
gained momentum. Consequently, several development-oriented programmes appeared.
The Asian Programme of Educational Innovation for Development in 1974. Similar
prof;rammes for Arab States, Africa and Latin America also started subsequently.. It is
also relevant to mention that while the effort is aimed at development, the focus is on the
poor down-trodden people particularly in the rural areas and deprived population groups.

The pressing problem of education for community development-has led educators

and development planners to a serious re- thmkmgon the whole question of development,
and its relationship with education in the Asian region.
. 4

184




Education in Pakistan's Context .

In Pakistan, basically the entire problems stem from the fact that during the days
of foreign-rule, the colonialists devised an educational system which would, on the one
~ hand, reduce the productivity of the locals and thus enhance their dependence on foreign
" sources and, on the other, produce people who would have a respect for the foreign

culture and way of life and would make, a posmve contribution toward its perpetiation
“and continugnee.

" Thus with the tnposition of this system on us, education, which was in the hands
of foreigners, lost its coniaet and linkage with the masses and the socio-economic context
‘in which they lived. The content of education becane a source of cultural alienation so
that its recipients became Strangers to their own society. and lost toueh with their needs.
They were ignorant of the problems faced by :the masses. Education became counter-
productive, thearetical and academic with no roots in the community. So in the Pakistan
context while it is recognized, that to be able to read and write, to collect social and
scientific information are goals worth, pursuing, theoretical education for its own sake
becomes, a questionable Endeavour, an effort out of place and meaningless. Let us take
an imaginary situation which is exaggerated only to bring.into sharp focus the need for
relating education to c,om'mu‘nily development. This is It:

Imagine a far-flung area in rural setting situated in the mountains. The areas is by
and iarge, barren and, therefore, the population is very thinly scattered. Most of the
inhabitants depend. for their livelihood upon cattle grazing and reading. Water is source 6F
water is a couple of kilometers away. During the winler, cold is very severe most often
well below freezing point at night. At night, the winds howl and groan, Oceasionally, one
could hear the cry of jackals. Around that place, there are scatiered fields where some
cbrn and wheat is grown there is no rain, the land remaing barren.

In an area like this imagine a small hut which accommodates a family of five
children, mother and father. During winter, at night the cattle also live inside the hut. On
a winter night the cold is severe. The winds are howling. Outside it is all dark. Inside the
hut there is complete dark. One -of the five children of the family is suffering from high
fever and is coughing continuously. Every titne there is a fit of cough; one has the feeling
that the childs breathing is going to be choked to a point that he mmay expire. The
breathing of the child is irregular and spasmeodic. It groans and whistles. Because of the
fever and cough, the ehild has not taken anything for the last two days. In any case, there
is not very much with the family that the child could eat. The mother of the child has not
slept for a few nights because she has been sitting night after night holding the child in
her tap. The child's lips are dry and parchéd and there
is no water to moisten them. The occastonal tear that trickles down the mother's eye,
moistens the child's lips. '

[n the absence ol any treapment or medicine, the mother is giving the ehild emotional
Support to recover and s praying to God for help. The father is taking care of the other
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children who are uncomfortably huddled in one torn blanket. There is nothing that the
parents can do to save the child who is involved in a life and death struggle for the last 24
hours. The parents and other' children are anxiously watching the siruggle, but are
helpless. The family is surrounded with hunger, poverty, ignorance and with the shadow
of death, looming large on it. There is complete darkness all round the darkuess of the
night and the darkness of Ignorance.

If you are thinking of educating this family, a number of possible questions arise.

Some of them are as follows: _

)] What kind of education would one like to give to the children of this family?

(i)  Would one like to say to the parents, when they are confronted with a situdtion
like this, that they should send their children to the school?

(fii) How would one convince the parents of these children to send them to school?

(ivy  What modifications would one like to bring about in the educational programmes
to make them respond to the needs of a comimunity of this kind?

(v) How would one sell educational programmes to members of a community like
this?

In trying to find tentative answers to the above quesfions, perhaps it is possible to
understand at the conceptual level the pressing need for relating school curriculum to
community development.

Activity-1, _
Propose a set of uscful and productive activitiés for primary school village with
such families that solves their problems and promotes their economic well-being.




OBJECTIVE'S

After 5[udying this unit, you should be able to:

1.

-

Describe the progressive linkage of education with economic development with
reference to National Education Policies in Pakistan.

Give.a general view of education and development projects and approaches in.the
Asian region.

Describe' the various aspects of the complex nature of community development.
ldentify the problems of the community particularly in rural areas and the role of
education in solving those problems.

Design educational programmes which are relevant 1o the surroundings.

‘Draw the implications.of development particularly in respect of new roles and

responsibilities of teachers.
Assess and cevaluate the role of the éxisting curricula in practical problems and

Critically review the implementation of educational programmes.
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1. EDUCATIONAL POLICIES AND DEVELOPMENT
TRENDS

Educational policy makers and planners have been sensitive to this problem,
though not to the extent that it deserved. Even in the initial stages, although, at the policy
level the expression of this particular role and dimension of education is distinct, yet at
the implementation level, owing to paucity of resources, it did not get the priority it
deserved. However, one may accept the excuse of shortages of resources and the failure
may be referred to the major implementing agency. What is your opinion?

After the independence of Pakistan, the first Education Conference at Karachi took
Policy staternent for education, is reproduced below.

"You know that the imporianee of education and the right cannot be over-
cemphasized. Under foreign rule for over a century, sufficient attention has not
been paid to the education of our people and if we are to make real, speedy and
substantial progress, we must carnestly tackle this question and bring our
educational policy and programme to the genius of our people, consonant with
our history and cuiture and having regard to the modern conditions and vast
devglopments that have taken place all over the world.

There is no doubt that the future of our staie will and must depend upon the type
- of education we give to our children and the way in which we bring them up as
future citizens of Pakistan. Education does not merely mean academic education,
There is immediate and urgent need for giving scientific and technical education
to our people in order to build up our future economic life and to sée that our
people take to science, commerce, trade and particularly well planned industrics.
We should not forget that we have to compete with the world which js'moving
very fast in this direction". (Extracis from National- Educational Conférence,
1947 proceedings of the Pakistan Educational Conference, Ministry of Education
(Interior Division, , G).
1.1 Activity-2 ) .
Draw implications of the Quaid-i-Azam's* message for developing secondary
schigol curriculum for Pakistan.

Int the following pages we review the developinent oriented concepts found in
different siatements, policics on education formulated and announced in Pakistan from
time to time.

1.2 The Inaugural Address of Dr. Fazalur Rehmman

Dr. Fazalur Rehman, the then Education Minister, addressing the Education
Conference, 1947, said:

138




"Qur- existing educational system, as originally conceived by Macaulay, was
intended to serve a narrow, utilitarian purpose and its growth has been largely a
matter of artificial improvisation, It has been rightly condemned for the lack of
realism and its inability to adjust itself to the necds of a rapidly changing society,

. its over-literary bias and its utterly uninspiring, soulless character, For a succinct
but brief surmiming up of the aims of edueation in a democratic society, one cannot
do better than quote a living authority on education. "Education”, he says, "is a
vast continenit and it will make far clearer thinking if we divide it into three
provinees.., corresponding to the three main needs of human life. make a living.
All men need to make a living not a bare one, but the best that conditions allow.
All men live in a society, all men have a personality to develop and the power of
living will or ill. For all these education must provide and it.must therefore include
a vocational element, in social, or as the Greeks would have called it, a politicai
clement, and a spiritual element. Men must learn o camn a living, to be good
members of a society, to understand the incaning of the phrase "the good life”, and
help them to achieve these three ends. It nfust do this not for a limited class but for
every citizen, though it will do it in different ways for different people.

In mentioning the third etement of education, namely, vocational education, be
understood. to minimize its importance; in as such as it For the material existence of
society, it myst receive first consideration in any plan of educational reconstruction. In
the last analysis, however, all the threc clements spiritual, social and vocational must
cohere and form an integral- whole for thus alone can we achieve a complete fusion
between the spirit and substance of education”.

1.3 National Commission on Education 1959

From here we jump over to the observation of the National Commission on
Education. We lay stress throughout our report on the concept of education as a publie
investment in economic development. This argument, we are convinced, is.academically
sound and we could cite many examples of public figures and econoinic specialists in
North America, Europe, and the Soviet Union who subseribe to this view. The history of
the economic development of these countries begins with the education of their citizens,
‘and the remarkable progress they have made in developing their national wealth is largely
accounted for by the eftorts they have made-in educating their citizens at all levels. The
advantages of technological progress have been publicly recognized in Pakistan and
incotporated in various development plans of previous governments, We are convinced
that one .of the missing elements which has partially accounted for our failure to
accomplish these plans has been the insufficient attention paid to the training of scientific
personnel and the large body of technicians and vocationally skilled workers necessary
for the practical application of the advanced work of the scientist and engineer. We
believe that we shall continuc to fail short of our development goals until full provision
has been made for the iraining of skilled personnel at all levels. The rcadnq3 of our
chapters on enginecring, technical and vocational, commercial, and secondary education
will show not only bow provision for the training in thesc fields can be made but aiso
what are the different categories of personnel needed in our conditions and what are the
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special qualities that they should possess. We believe that, in particular, there is need for
the training of a leadership group in. engineering, the skills of government and
commercial development. This group. should possess imagination, high professional
ability, and a determination ta use local resources and not remain dependent on the skills
and material imported from outside. We stress throughout our report that one of our
greatest national assets is our manpower but that this asset can only become the creator of
national wealth when its energies have been released and enriched with the skills and
training necessary in a complex modern society.

We have given special emphasis on the need for scientists, engineers, and
technicians because we believe that this has been our greatest weakness and the greatest
failing of our education system. However, in Pakistan there is, if dnything, a more
pressing need for the developmcm of agnculture and the wilization of the products of our
soil. Qur present inethods are in the main primifive and have led to more than one food.
crisis for our pcople; in addition, they provide little scope for the whole range of
industrial use of agricultural products® which modem science has made available.
(Extracts from the "Report of the Comunission National Education" Ministry of
Education, January-August, 1959, 11-12).

1.4 The New Education Policy 1969

The entire educational structure has to be reorganized and reoriented according 1o
new demands and requirements, The New Education Policy (1969) rightly pointed out
the colossal wastage ol national resources in the field of education. Referring to the twin
purpose of elimination of uncmployment among the educated youth and the redesigning
of ¢cdueation, the policy states:

"If this problem is 1o be .tackled, it will be necessary to completely
reorganize the educational system at the secondary level. At present,
educatior at this level is designed not so much as a terminal stage but as
a preparation for entry 0 college and later to university. As such, there is
preponderance of academic learning and not enough attention is paid to
voeational and technical {raining at this stage. No more than 4% of the
total enrélmernit at the secondary stage is in vocational and technical.
subjects. This situation must be reversed. A massive shift towards
vocationally and techmically oriented education is regquired if the
sccondary stage- of education is to stop wasting resources in producing
unemployable manpower which continues to overcrowd the already
meagre college and umversity facilities and swell the ranks of the
educated unemployed, while development needs of the technicully
trained manpower remain unfulfilled.” .

Elaborating the techmical component the policy further states:

. » o g - -
"The educational system should aim at praviding vocational training to at
least 60% of the students leaving the elementary school between the ages
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of 13 and 15 so that, they can acquire useful skills which would enable
them to earn their living. In rural areas, an attempt should be made to
make vocational education agriculture-oriented. Commercial subjects,
book-keeping, legal drafting, 1yping and shorthand, etc. should
introduced into the school curricula ‘at this stage. To encourage the
vocational and technical educaiion, the system should provide for
recognition of accomplishment by introducing the diploma and degrees
such as Meciric (Tech.), Inter {Tech.) and B. S. (Tech.) in well defined
technologies like printing, wood-work, plumbing, tailoring etc. which
would add to the dignity of labour. In this way, it is hoped that the
educational system will be able to serve better the development needs of
the society and, at the same time, lead 10 a reduction of the problem of
educated unemployed.”

1.5  The Education Policy 1972-80
The Education Tolicy 1972-80 envisaged to make elementary education
productive and useful. It clearly states:

"The system of clementary education will be so designed that the
knowledge and skills imparted, attitudes implanted, and the learning
methods employcd will ensure that those not proceeding to secondary
education ean be usefully nbsorbed in the economy of the local
comuunity.

For those leaving school afier clas:. VI, special courses of training in
the skills of their vocational interest will be provided in the schools
workshops. It is essential that children who drop out after class Vi1l
should carry with them enough skills to return to their local or ancéstral
vocation as better, farmers or craftsimen...."

Regarding the integration of gencral and technical education, the 1972-80 policy
further added:

4

"The integration of general and technical education will equip secondary
and college students for gainful employment, including self-employment,
in industry, agriculture, business, home economics and cducation i
addition to providing them a programine of general education. The arcas
of vocational occupational studies for which facilities will be developed
include: electronics; auto-electricity; population; vegetable farming;
sericulture; crop and livestock production; shorthand; typewriting,
insurance and cstate brooking: clearing, forwarding and shipping
pr'lctlces, hlome management; Cookmb and baking; first aid und liome-
nursing; food production and preservation; ete.

Fducation will be introduced as an elective subject at the matriculation,
intermediate and degree levels. In this way, a major part of the vocational
training of teachers will be conducied in institutions™.
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1.6  The National Education Policy, 1978,

Wateh carefully the rencwed emphasis on technical played in the National
Education Poliey of 1978:
"In spite of several efforts in the past the technical and voeational education is still not
job-oriented. Moreover, theré are hardly any arrangements for identifying the needs and
providing training to 80% rural population and to make them more productive in order to
strengthen this large Sector of our ceonomy. In ordef to improve technical and vocational
edueation, it has been decided to introduce production-oriented curriculum related to the
mark_et requirements in all technieal and vocational institutes. Advisory committees
having representatives of trade and industry will be constituted to keep the tratning
responsive to the changing market requirements.

All the technical and vocational institutions will be encouraged by generating
funds for suppicmentmg their resources by producing saleable goods durmg training.
Smiall production units will be established with technical and vocational institutes under a
phased programune. Evening programmes will be introdueed in technical and vocational
institutes for the benefit of the community, wherever needed. Separate vocational schools
for dropouts of the school system will also be established. Equipment needed for various
levels of technical and vocational institutes will be standardised. A mechanism for
standardizing, testing and certification of technical and vocational skills required through
formal, non-fonmal, or traditional system of training in consultation with trade, industry
and other users of the output of these institutions will be introduced. .

Practical on-the-job supervised training for Diploma and B. Tech. students will
be made compulsory and suitable legislation for providing this training in industrial
organizations and undertakings will be enacted. In order 1o provide close liaison with
industry the teachers of polytechnics and technical colleges will be encouraged to provide
consultancy and advisory services to the industry. Personnel from industry would also be
invited 1o advise these insiitutions on production methods. A teacher training college for
the training of teachers of technical and vocational institutes will be established at
national level."

1.7 Activity-3

Analyses the policy declarations regarding work-orierited .and development-
related education from 1947 onward to the present education policy with a view o
pinpoint the cause for repeated statements of the same type. Also identify the factors
responsible. for the successive failure of various etlucal:on policies with special reference
ta technical and vocational education

)
1.8  New Education Policy 1978 p
The New Education Policy, as referred to above states that it 1s the declared
objective to further consolidate, strengthen and improve the agro-technical programmes
sturted under the 1972-80 policy and to introduce similar programmes of indigenous sk:ll
training in the rural areas namely the village workshop schools etc.




1.9 Problems and Issucs
There is a variety of reservations that could be expressed about these
programmes’. Some of them are as follows:

(a) programmes fequired certain physical facilitics, equipment and trained For
providing physical‘facilities and equipment, finances were not made available as
one would expect in a country like Pakistan, the resources are limited. Moreover,
there has been and still is an acute shortage of teachers in technical subjects.

(b The introduction of skill training as a separate cluster of curricular activities
gives the impression that only these activities relate to development whereas the
rest of the curriculum does not. This is a serious problem which brings a number
of distortions in our educational system,

{c) The technical training programmes were organized in a manner that they were
seen as an activity in itself, the final object and outcome of which was success or
failure.in examinations. No linkage was established between this programme and
community requirements which could have inducted the students and teachers
into community development programmes. Perhaps this was the greatest
weakness of the programme.

As a matter of fact if education is to be something directly relevant and
incaningful 10 the learner and to the community to which, he or she belongs, the entire
educational package has 10 be related to the improvement of the quality of life. in a poor
country where there is hunger, poverty and demivation education has no chances of
acceptance, continuance and growth unless it addresses itself to these problems.

The implication of this approach to curriculum issues is that community
members and teachers should have the right to frame a curriculum related to local needs
as seen and felt by them. in the context of the Pakistani situation, however, we are
confronted with a dilemma. Whether it is possible to make a choice from a variety of
curriculum offerings, in Pakistan curriculum, syllabi, textbooks and standards of
education are on thé current list of federal subjects. The implication of this is that, il and
when, the federal government decides to legislate on the subject of curriculum and
syllubi, the federal legislation would take precedenee over provincial laws in this respect.
in the present situation, the Government of Pakistan has brought out.a federal legislation
which empowers it 1o prepare the schemes of studies and prescribe courses, of studies
and syllabi from class I to X! all over Pakistan. Although schemes of studies and
curricula for various levéls and SubjCLfS are developed with the participation of teachers,
parents and various provincial agencies, the net result is that the schemes of studies and
the curricula, textbooks, etc. approved and prescribed by the Federal Government, have
to be followed by all and no courses of studies can be taught without.the consent of the
Federal Minister of Education.

One pf the major handicaps in the proper iimplémentation of this approach is the
attitudes, skills and competencies of teachers who are to be the agents of change. This
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again Js a concern shared by most countries of the region where rural transformation is
becoming a high priority. ) .

_ There have been a series of seminars, workshops and conferences on the
education and training of teachers to enable them to fulfill their new role. Some extracts
of the reports of these setninars, workshops etc. are included in this unit,

One of the major reforms in the teacher education curricula in Pakistan is the
introduction of "Community Development” as a compulsory subject. There are also
regular in-service training programmes for agro-technical teachers at various teacher
training centers.

It is the intention of this unit to revive and re-vitalize this concept of community
development in the curricular offerings of education in Pakistan. This would help to
create effective linkages between problems of the community and prospects of the
solution on the one hand and the educational programime on the other. The practical
exercisés that follow will help the leamers to have an in-depth experience of this
approach, to clarify concepts and to find some practical propositions that would relate
education to community development.
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2. SELF-ASSESSMENT QUESTIONS-1

L. In order to know a community and its problems it is necessary that basic
information about the community in relevant fields is available. You may, therefore,
choose a rural comnunity or a poor urban community nearby and design a
comprehensive survey of the community: If the survey attempts to identify the major
problems confronted and possible solutions -through implementation of educational
programimes, it should be divided intg two parts, some of the possible points on which
information given below:
)

(a) Problems - Areas:

)] Size of population

(n) Population structure and growth rate

(1)  Size of family

(iv)  Per capita income

(v)  lousing

(vi)  Sanitation ‘water .

(vii)  Food and nutrition.

(viii) Education

. (ix) Communication - road, railway, air, telcphone, telegraph, post
(x) . Recreational facilities - games, cinemas, parks etc.
(xi) -Any other problems,

(b) . Potentinls: . o

(i) . Sizéof trained manpower: agriculture, industry, health education

(i) Raw materials available -

(iii) Avenues of enhancing-production

(iv)  Avcnues/possibilitics of improving facilities of health. nutrition,

education, recreation.

2. Sclect any particular level of education (primary, middle, secondary and higher
secondary education) and study its scheme of studies and the goals and aims applicable to
that level of education. Then select.a subject area, study its curriculuin and textbooks and
identify how at various levels, practical excrcises can be devised which would relate to
practical prblems confronted by the community.

3. Prepare a briet report based on the findings of surveys and studies invoived n
exercises | and 2. It may be pointed out for your guidance that the report would by and
targe cover the following points:

() Rationale of conducting the exercise

(b) Aims and objcctives

(©) Design of the survey and instruments

(d) Major findings

(©) Review of curricula studied.

(N Methodology followed in selection of appropriate units

(2) Methodology in selection of student population

(h) Ways of contact with community members, teachers and students
(i) Evaluation of the exercise ands

0] Synthesis of experiences game,
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3. EDUCATION AND DEVELOPMENT IN ASIAN REGION

In some Asian countries, the dual urban/rural economy often reflects various
degrees of modemization or adherence to traditional ways-of living. This dichotomy is a
consequence of an imbalance in socio-economic development, suggesting that national
policies need clearer definition and contmulty and perhaps re-evaluation of priorities. The
problem is compounded by the migration of people from rural to the urban areas,
aggravating unemployment in the latter,

Demographic factors exacerbate the situation, magnifying the problem of
development in to crisis proportions. Most of the countries in the area have a runway
population growth and a high dependeney ratio. The result of a population‘structure js
that overwhelmingly young, over 50% belong to the group agcd 21 years or below, which
is concentrated with low productmty As a further consequence of uneven, slow
economic programme and excessive population growth, there are severe shortages of
food, social services, water supply, and qualified manpower, as well as inadequacies in
infrastructure all of which are essential to national development -

{Reference: Teacher Education and Curriculum for Develop.-nem APEID- UNESCO, Re-
gional Office, erglmlx 1975, pp. 3-5.)

Educators are confrontcd with the problems’ of formulating and implementing
educational' policies, programmes -and practices consistent with developmental goals.
Inequalities in educational opportunity, lack of relevance in curricula to functional needs,
irrelevance of educational programmes to social as well as individual requirements
deimand immediate rectification. It is in this context that educators from Asian countries
deliberate on how to promote rural transformation, how to improve healih and nutrition
and héw to foster employment skills through education in their respective countrics.

The emphasis on rural transformation derives from the fact that the majority of
the people in these countrics live in rural arcas. Whilg producing food for the urban
sector, they are simultancously exploited by being deprived of the minimum conditions
for decent living. The modern buildings and conveniences of the Asian city contrast with
the austere conditions of the countryside, despite the natural beauty. The problents of
rura] development are so diversified and complex that unly a multi-faceted attack is likely
to help resolve them. Therefore, a coordinated, institutional and eoncerted approach 15
more. likely to has maximum impact than a fragmented one. Through the schools and
other agencies engaged in non-formal training, education can contribute significantly to
rural development. particular, school teachers and community trainets should realise that
a large part of the work af promoting social change is the €rucial one of educating rurdl
peopiHhiIdren youth aril adulis - to identify their most pressing problems and actively
paruc:pate in resolving them This eannot be over-emphasize, for ullimately it is the will
and motivaiion of the rural people to hefp thémselves that will stimulate and sustain rutal
development.
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The rationale for considering health and nutrition as urgent areas of concern is
self-evident. Only healthy and adequately fed people can provide the manpower base
necessary for socio-economic growth. Although theré are current projects in many
countries designed. to improve health and diet, malnutrition comtinues to plague the
people of the region. Despite recent technological advantages in this field, total food
produetion has consistently been outpaced by a geometric population inerease. The
limited resources and. personnetl at cach country's disposal should be harnessed towards
drawing up a clear and continuous programme to provide people of the region with
proper food and the knowledge of proper nutritional habits. With respect to health.in
many countries in Asia, a large number of sick pedple die without receiving medieal
attention. What is needed is a health-care system that is adapted to neglected rural and
deprived urban areas, there is urgent need for a core of health and nutnition education at
the basic level, linked to national and nutrition education at the basic Jevel, linked to
national and local efforts to establish adequate health and nutrition standards.

The conventional conception of employable skills refers to those that-prepare the
‘learner directly for employment, It has been proposed that its meaning should be
‘extended 1o include other simple skills that enhance an individual's capacity to function
as a productive'member of the community. Acquisition of simple elementary skills .vhich
are needed in homes, schools and community, and can be taught by these agencies, will
strengthen the individual's capacity to be an active and produetive member of his
conununity.

An intemational workshop made it explicit that the relevance of curricular
offerings to individual, community and societal nceds heécomes a major consideration for
assessing their worth., The participants expressed the view that the task of curriculum
development in the area of rural transfonination, health and nutrition, and employable
skills entailed the collective and continuing effort of teachers, educators, specialists and
representatives of the comununity. Questions of relevant content and sound pedagogical
strategy must be déecided. before suitable curricutar programmes can be formulated. The
important point is that the purpose of curriculum development should be kept in mind:
meeling the needs of learners; and national development. This apparent duality of
objectives should not be misinterpreted: they are mutually reinforcing because an
individual who learns something valuable and useful for himself is at ithe same time a
useful member of the commuminity.

In the matter of teacher education, the workshop stressed the need far changes in
teacher education programmes to reflect the emerging trends in teacher training curricula,
The workshop also emphasized that even if teacher education programimes are modified
to prepare teachers for greater involvement in national development it is equally
liccessary 10 restructure curricula in the schoots for the same purpose. :
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4. ANALYSIS AND COMPARATIVE STUDY OF CURRENT
PROJECTS AND PLANS

A major shift in school curriculum is under-way in many countries of the region
in respofise to the need to accelerate the pace of development through education, and also
to make education more relevant to the learners and the society.

In the Republic of Korga and India, a multi-media approach is being developed
fot selected curriculum -units related to national development. In order that the school
curriculum can became more relevant to social and developinent needs, flexibility in
curriculum development is being introduced. In the Republic of Korea, a modular
approach has been suggested; and in India curriculum cells are being set up both at the
centre and in the various states of the country so as to allow for continuous renovation of
curricula. An experiment is ‘under-way with multi-media instructional materials and’
particularly with satellite instructional television for the rural areas and backward
sections of the community. ‘

Sri Lanka, which had a highly academic-oriented curriculum, has brought-about
major changes and evolved curricula for the primary and lower secondary stages which
are oriented towards national development. All pupils, from grades [-I1X age 6-14, will
follow a common curriculum designed to provide a broad general education which also
includes the devclopment of employabie skills amongst the students so that they may
serve the community in a much better way. The maim aim of the new curriculum is to
reduce the gap between education and the employment opportunities (including self-
employment) available in the community. Pakistan and Indonesia have similar drives.

. Already, major programmes have been developed in some countries of the region
n an attempt lo contribute to rural transformation by utilizing the resourees m the
community and the school, with the teacher playing a key role in developing knowledge
skills and attitudes to help the community to overcome difficulties. and carry forward the
task of development.

In Bangladesh, the Camellia Project has pursued a funciional, action-oriented
approach in mobilizing rural people. It develops and supports Jocal institutions in order to
involve local leaders and their constituents. Curricula for teachers are the ouicome of
action research in the villages and are based on the needs of the village into farmer-
memberg involvement and participation, accentuated through local rural leadership, gives
il the potential for acceptance, service and survival.

In Morong, a lakeside town in the Philippines, development activities sucli as
small-scale industries profitably engaged m by the people and the school children, the
operation of a summer folk. School o train out-ol-school youth and adults in various
useful trades, demonstrale the dynamie and matualty beneficial relationship between the
school and the commurnity

" . “ * .
In Nepal, the compulsory mtroducton of one year of Naianal Developinent
-
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Service for all graduate students of the Tribhuvan University and all Master's degree from
any foreign university, is intended to give impetus to rural development as well ‘as make
the graduate students reallty-orleuted

In Sri Lanka, the education component of employable skills is concerned with
‘knowledge and skills for productive activity. Since a forwards one of the main strategies
.that must be adopted for rural transformation, the identification of knowledge and skills
needed by farmers and the generation of learning experiences to meet these knowledge
and skiils requirements must také priority in occupational skills education.

In Indonesia, various programmes have been launched in an effort to improve the
living conditions of the people in the rural areas. These programmes foeus on agriculture,
Health, nutrition, as well as education. Most of these programmes are nationally financed
and conducted.

In addition, tie Indonesian Government, as a matter of principle, has encouraged
projects for rural transformation: a certain amount of subsidy (approximately us’$ 500 in
_1975) is given to cach village every year, to support local initiatives for improving
irrigation, sanitation and communication. .

In some countries, work has been done in developing curricuiar units in health
and nutrition. The attempts have largely been to develop a coordination of education with
various other agencies concerned with health and nutrition, and to utilize the community
workers and teachers through a lr'lmmg system in providing the knowledge and habits
required for better health and nutrition.

In the Philippines, the Philippine Nutrition Progranmume which has established:its
priority projccl of Operation Timbag_. (Operation Weigh() makes the teacher-coordinator
play an important role as a commaunity worker working hand-in-hand with the Barangay
(village) network. Through this' network, the teachér-coordinator is able to grasp the
actual health/ nutrition needs of the families in the community.

In Singapore, the thrust is one of a multi-media approuch conducted jointly by
the Ministries of 1lealth, Education and Culture. Action-campatgns involving all three
ministries are frequently mounted. '

This is ar area where many counirics have broken away from the traditional
concept of general education i schools and are moving towards functional basic
education. Many school curricula have been changed in some countries to include units
on specific skiils which may be used later on by the pupils for ¢ither sell-employmient or
employment in agriculturc and industry. The approach taken is that of development of
madular units and, in some cases, ol multi-media training packages. The new directions of
educational development are directly linked 10 functional education programmes at the
‘next level of education.

4.1 Activity-4
Indicate. ithe development-oricnted innovation that impressed you- the most from
amangst the ones imentioned above. Give reasons for your choice.
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5. EDUCATIOIN AND PRODUCTIVE SKILL DEVELOPMENT
IN ASIAN REGION

Concept and objectives of skill education.

[}
As interpreted by the participants of a meeting convened under APEID, the term
‘concept’ used in the synthesis embraces three important elements, namely:
(i)  how skill development is defined
(i) on what basis it should be developed
(iii) on what principles the design should be based. "

The objectives refer to a certain type and level of eompetence the learner is
expeeted to achieve.

Concept of skill development

It is generally agreed that education in school and out-of-school eannot be
purposeful, meaningful, productive, if it does not have close linkages with national
developmental programines. In this regard, educational programme for skill development
in both foral and non-formal settings should be organized 1o support the achievement of
the above objectives.

The following generalizalion shows some common elements of the concept of
skill education by the participating countries:
(i) Skill education as part ol the general education pyogramme is not meant to be a
' purely manual work. They should inculcate positive attitudes towards the world
of work of work and dignity of labour. :
(1) Skill education programme should be relidted to other subject areas.
(i1i)  Skill education programlm. on the basic needs and problems of individuals and
society.
(it is prudent to design these programmes in consultation with community members :)
Objeectives
The analysis of the objectwes developed by the various countries indicates that
mos! countries share common objectives while there are objectives specific to particular
countries. They are as follows:
Common Objectives )
(a) To acquaint learners with the world of work. This objective is important in the
sensc that it is meant to develop in the learners knowledge about varieties and characler-
istics of occupational areas in the socicty.

Knowledge on these various occupational arcas shall place the learners in a better

position lo tdcnl:fy the kind of work which they would like to participate in upon
completion of their education.
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This objective could be categorized under the cognitive domain of the taxonomy
of educational objectives.

{(b) © To provide learners with productive skills relevant to the needs of individuals and
) society. ,

This objective means that skill education should provide opportunities for the
leamners to actually practise and perform the skills learned in schools as well as in other
forms of educational organization,

- This objective could be categonized under psycho-motor domain in the takonomy of
¢ducational objectives. .

{c)  To develop desire to be useful members of the society.

This objective implies that mastering skills relevant to the needs of the society as
such is not enough without the desire/willingness of the individuals to really participate
in the development of the society as useful members. To develop this desire within the
individuals, the programmes should be structured to motivate the learners to develop their
interest in practicing the skills for the welfare of the society.

This objective could be categorized under the category of affective domain in the
taxonomy of educational objectives which is often neglected in the implementation of
educational programmes.

(d) To inculcate positive attitudes and motivation toward the world of -work, self-
reliance, tolerance, cooperation, sympathy, and helpfulness.

This objective also falls under the affective domain of educational objectives which
constitute major components of the goals of skill development.

The nature of this objective strengthens'the idea of making full education more educative,
socially useful and productive.

Objectives Specific to Particular Countries
() Lead leamers to increasingly participate in productive work as they proceed from
one stage of education 1o another.

The idea implied in this objective is that, skill education should be iinparted in

sequential order to. enable the leamers to grasp, reproduce, and immediately apply the
skills they, bave leamcd in real life situation. In this way learners may eam while they
teaim:
{b) Prepare leamers for further studies in technical and vocational This is one of the
objectives advocated by some countries of s of gcncral education, particularly in the
lower secondary school level. The objective is especially usefut for leamers who are
going in vocational and technical schools instead of in academic schools.

"
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5.1 Issues and problems
(@  There are two schools of thought conceming the development of productive skills.
One 1s for the purpose of immediate use, i.¢. to cnable the leamer to employ his skills for
everyday’ living and to enable him to participate in useful socialite activities. Another
school of thought is to prepare theé léarners.for further learning in vocational and technical
institutions as well as for enfering vocation after leaving the school.. Those who advocate
the first viewpoint regard the immediate use of immediate use of skills developed - as
well as the service to the community as important. They believe that at this stage of
education (general education level) specialization in .a certain vocation should not be
emphasized. It is only the basic skills that would be needed, and what is more important
is the development of desirable attitudes towards work and good working habits which
could be used in the present as‘well ag futute life of the learners.

The second school of thought, however, advocates that for most develeping
countries most: student will ieave the general schools either for further studies or for
work. Under this condition it would be advisable that the education programmes for skill
development be directed towards the students' needs. This does not mean that the skills
‘learned cannot be ol immediate use. With intensive triining the leareérs' should be in a
position to do even better in providing service to the community. Participants of the
meeting were of the opinion that each viewpoint has its own merit and there should be
more research studies on the strengths and weaknesses of both practices.

(h)  One view regards formal school as erely a learning agency, whereas the other
regards. formal school as a place for earning while learning under certain specific
situations. There is a general understand that formal] séhool which. are run by ‘the
government and other organizations are meant for brmgmb behavioral changes among
learners.

However; certain schools which small farms, workshops, ete. provide skill
education to the leamers and try to produce goods or services which are saleable. The
goods so produced are sold among students, tedchm&, community or in the neigh
boarhound. Money so teceived (8 paid for the 1npuls and (major portton is used for
developmental activities and a very small portion is distributed among students as an
incentive. In this way, needy students are helped by the institution and the activity itself
would motivate them Lo participate more and more during Ie:sure hours in order to earn
more 10 help themselves and their families.

The above two practices as viewed by the participants are not in conflict with
cach other, If conditions permit, the second practice could be adopted to factlitate
learning, of the students. What oné should be aware of 1s that the school should not be
used as a place for profit making or for exploiting the students.

52 Problems and Suggested Solutions

Although almaost all developing countries agree that the training and socially
useful productive work should be imparted to Icamers at all levels of education to prepare
them for the world of work, in practice it is not fully recognized that skill education is to
develop in the learners a postuve attitude towards nced-based activities in e
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community. Henee, it is felt that in most developing countries skill education has low

priority. It is realized that'without sufficient social, administrative and finaneial support,

it would be impossible to implement skill education properly. For this reason, two basie
strategies need to be employed:

(a) To conduet research and development activities to develop models of cfficient
and effective skill education programmes as an integral part of general education,
and

)] To alert the government through’ inter-agency activities about the importance of
skill educatton as a part of general education.

5.3  Approaches to Skill Education

All over the world both formal and non-formal approaches are being used.
Formal approach, in this context, refers to an approach used in implementing skill
education in the regular school system such as primary school, secondary school,
vocational school, ete. Non-formal approach means an approach in implementing skill
education for those who are not in regular school system.

Ed

(1) Formal Approach

Each country has its own programmes of skills education which are being imple-,
mented through formal approach. This type of approach has’a unique charaeteristic for-
cach country depending on its condition and situation.

(a)  Programmc

Although each country has its own specific social needs, it appears that home
economics, agticulture, wood and metal work, technical skills, arts and crafts and
services arc the eommon prograriumes. However, instructional materials may vary,
depending upon the specific needs of each country.

(b)  Nature of the Programme

Generally, skill education does not aim at developing manual skills only, but also
at other forms of development, relating to cognitive and affective domains. The stress is,
of course, given to skill development. In developing the skills some countries aim at
diréct production, but soil sic skills. ‘
(c)  Target Group

Countrics, such as Indonesia and Iidia, offer produetive skills programtes in all
g?rades Other countrics, such as Afghanistan offer these programines only in grades 7 and
8, and Malaysia starts at the lower secondary level. Some aspects of home-economics
suchras cooking and dress making, for éther some are intended for girls, in some other
countries aie meant for both boys and girls,

(o)) Tine
Although the time allocation for productive skill varies from eountry 10 country
and from grade to grade, thg range generally.is from. 2 16 8 periods a week.
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(@  Administration of the Programme
Every country which provides skill edication for all children offers both
compulsery and clective subjects in general and. vocational schools.
Analysis of the approaches being used in the Asian region.
First Approach:
Providing education in skills as a required subject for all students at the first
level; and as required and elective at the second level of education.

Examples: India provides skill education related to food, shelter, clothing,
health, culture, recreation, community work and social service. At the secondary level,
the progtamme is similar; -but greater emphasis is placed on practice. In Sri Lanka,
children are taught simple manual skills such' as floor cleaning dish=washing, growing
flowers and vegetables, and some other handicraft work at the primary stage. Secondary
schools have elective courses 1 a number of practical subjects such as wood work, metal
work, electric, wiring and mat Weaving. In the initial grade of sccondary schoots, pro-
vocational studies programmes provide an opportunity fur students to-survey the jobs in
the community and to practices skills using commuuty facilities as training bases.

Second Approach: _ _

' Second approach is similar to the first, but differ in objectives of training.
Programines in the Socialist Republic of Viet Nam and Bangladesh and some in the
Philippines and Thatland, can be cited as examples of this approach. In the, Socialist
Republic of Viet Nam, the young generation 15 trained to be new-type workers and
masters of society. Training in manuat work is designed to contribute to the cultural and
economic development of the locality where the school is situated. Two types of courses
are offercd: compulsory courses on techniques and management of economy, and
opticnal or elective courses which answer to the needs and conditions of individual
schools. The activities are divided, by objectives, into four categories:
® mecting the needs of the schoot through productive work;

(i) solving community development problems through productive work,

(i)  engaging in work of public utility;

(iv) Using production based training in productive skills. _
More comnplex work-skills are attempteid at the second than at the first Jevel
education.

in Bangladesh, work experience is provided al the primary level Under the
guidance of their teachers, the students orgamze thetr awn cooperative socicties and raise
funds for some income-earning activitics within the scbool system. These include:
gardening, poultry-raising, book-binding, group farmung and making simple furniture. At
the secondary level, re offeréd for imparting vocational training in such areas as
agriculture, commerce, home-econonues. '

In the Philippiues, the Bayanihan School Programme with its self-sustained
school vocaticnal developmment programme at Quinlpogan Village, Palawan Isiand,
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provide skills -training by integrating academic subjects with pracucal work and by
organwzing progranunes for students to earn while they leam. Rice fields, vegetable plantations,
rice mills, carpentry shops and cooperative stores are used as work-study bases.

In Thailand, several projects using work expenence for developing skills are
being conducted in-many schools in the north east. These projects cover chicken mising,
food preservation, building-repair, mal weaving, growing peppers, growing mushrooms
pottery-making and hafidicraft,

Third Approach:

Under this apywoach are offered three types of programnies, namely, cdre .
programmes, clective programmes. This is practised in Indonesia, the wims being to
develop attitude and general eapabilities of the students to cope with practical problems
and to equip them with functional skills required by the world ‘of work. The agro-
programmnes are taken by all swdents at all grade levels. The elective programmes are
given to students in grades X and X1, whereas the terminal programmes are intended for
students who do not plan to pursue further studies at a higher level.

Fourth Approach:

This approach deals with providing skills training for tleveloping personality and
character as well as for preparing students for higher technical studies and for

. employment This approach is used in Malaysia where skill education can be categonzed
into levels and areas as follows:

(@  Pre-vocationai studies at lower secondary schoo!] level, the objective of which is to
expose students to the skills they will need in their everyday life, and to create in
them posiuve attitude towards, and mterest in technscal and vocauonal studics.

(b) Technical studies i upper secondary techaical schoots, wherein students study one
or two techmcal subjects from several offerings in the areas of engineering,
agriculture and commerce. The objective is to prepare students for higher technical
studics.

(c) Vocauonal studies in upper secondidry vocational schools, which prepare students
for engineering trades or agriculture, comineree or home science. The objective,
bere, is Lo equup learners with employable skills.

{ii) Non-furmal Appraach

@ Programme of Study

Counlries report 1hat nuop-format education is developed on the basis of the needs of the
society. Since cach country has its own way of life according to its own tradition and
culture, the contents of the progranumes cannot be the same for all countnes, The areas of
study orgarized for non-lormal system are almost the same as those of the' farmal system.
The difference is ip the sclection of specific aspeets from the aren of study to cover the
speaific needs af The svcrery For examiple, Afghanisun has developed programmes on
agriculture (bee brecding, silkworim cuftivatron) and art and cralt {ceramics, carpet and
rug productron); S Lanka has devcioped programmes on techmical skills (electric wiring,
musical instruments), art ‘and craft (bouksbinding, printing and wood carving); india has
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developed programmes on agriculture, home-econoinics, metal and woad work, technical
skills, and Indonesia has developed programmes on home econotnics, agriculture, wood
and metal work, technical skills, and art and craft.

Y Nature of Study

Non-formal approach in skill education as mentioned above is directed to the
people outside the regular school system. The emphasis would be on the training of
productive skills, but the type of specific skills neceded by each participating country are
not the same. For some countries such as India, Viet Nam and Indpnesia, there is a
tendency to put emphasis on agriculture in line with the economic structure of the
country.

© Target Group

Unlike the formal education system consists of studenis-of the same age and
educat:onal background, the pamc:lp'mts in the. non-formal producnve skill training,
consist of mostly those who are not in school. Therefore, they vary in age, educational
background and possibly in socio-econoinic status. However, some eountries orgamze
their edueational background. India classifies its prograimme into four categories, i.e.
programme. for illiterates, for primary level, for secondary level and for Senior secondary
level.

54  Activity-5

Develop two designs of skill-education; one for the formal education programine,
the other for the non-formal edusation programme for your own district.
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6. EDUCATION AND RURAL DEVELOPMENT

*

Most Asian countries have a large, concentration of rural population. While
urbanization is increasing at an’ 'ICn.th.l’atlng rate, the rural population remains
numerically dominant and is expected 1o remain so even for the next few decades.
Considering these realitics, many countries in the Asian region, in their strategy to attain
national development goals, are e and more on their efforts on dcvelnpmcm in rural areas
By the way, what observation? )

It is widely accepted now that the concept of rural development and the role of
education as-a eomponent of rural development were not given scrious attention during
the early post-war period in the world in-general and in the Asian région in particular.

Rural development is now betng interpreted as a strategy designed to improve the
economic and social life of the rural poor. It involyes extending the benefits of
development to those who seek u livelihood in rural areas. The economic’ dimension of
rural development envisages economic-uplift: the reduction of poverty so that rural poor
get adequate food, clothing and shelter. The social dimension underlines the provision of
health and edueational services. It also aims at the development of the individual and
rural society in a socio psychological context. Educational and political considerations
are two additional ‘¢lements, .In the former, facilities for cducation are provided for the
educational growth of the rural péople. In the later, the political dimension of rural
development will enable the rural poorto participate intn.l]q,cmly and frecly on the basis
of their own aspirations, indigenous culture and creativity in the political life of the
community and in the programmes designed to shipe their community, thereby
contributing their share to the overall programme of national development,

Since rural developinent is intended to reduce poverty, programmes have been -
designed lu increase production and to ruise 'prodi.ncliVily As agriculture is the main
occupation Yin rural arcas, it has received priority in such prdgrammes. In view of
inereasing population-and the limited production of edibles ete, through cultivable land,
the main effort is to raise the productivity of land through the adoption of a variety of
measures such as ‘improved seeds, fertilizers, pesticides and methods of farming. Thus
the improvement of agriculture and the provision of relevant services in that area form
the first and most important elements ih rural development.

(Reference: "Preparing Teachers for Education in Rural Dev elopment”, a h.mdbook
APEID, UNESCO, Regionat Office, Bangkok, 1977, pp.3-8)

Small-scale industrics, particularly agro-based industries, are the focus of the
sccond significaint elemen. Farm mechanization, rural electrification and improved
transport facilities have created opportunities for employment in such occupations.

p

Another important pragramme s (he provisian of efficient health services,

Poverty leads to malnutrition and ill heaith. 11 healtly, in turn, results n a jow production capacity.
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Increased production does not, however, guarantee fair distribution. The forces
working in a rural community are such that the advantages of the programme or rural
development may not reach the rural poor for whom the programme is mainly intended.
Agricultural production may increasé, and still the rural poor may not get the food; health
service may be provided, and still the poor may not benefit; educational facilities may be
established, and yet the poor may not be able to send their children to these schools. In
order that this does not continue, there is a growing recognition in Asian countries that
sustained rural development is not merely enhancement in production, but a fundamental
change in values, objectives and the very philosophy bf development. This awareness has
led to a' growing emphasis on the human factor in development. New strategies of
development, therefore, seek to develop human being in the collective sense; so as lo re-
ordinate them, make them, seif-reliant and able to participate in the political processes of
the nation. All the elements of rural development imply extension of education and its
transformation o tit it serves as an important component of the aforesaid programmes.

To sum up, the innovative programmes of rural development in Asia attend to
economic development in the social and cultural context that is, including both economic,
and socio-psychological elements, which interact organically with each other. Thus
development is conceived as a multivariate, qualitative and quantitative change which
change with result in the growth of the individual, in a collective sprit among people, if
creativity, ‘in inventiveness, in the proliferation of a probiem—solving to life, and
ultimately in faith in the collective potential of the. Problem in this manner is to specify,
in some detail, the goals to which educational polices programines and activities are to be
directcd.

.
1

6.1  Education in and for Rurai Development ‘

It is desirable to distinguish between two sets of educationmal activities,
differentiated by their main objectives and target groups, and categorized those as
‘education in rural development' and 'education for rural development!,

@ Education In Rural Development )

The focus of activities is On the curriculum of a school as a social agency for
imparting knowledge, skills and values, through in-school and out-of-school activities
.and experiences. In most countries, curricula are chahged to mcmporate such elements in
the educational programme. v

Two approaches are being-followed in relating school curriculuim to educanon in
rural developmc.nt

{a) the elements of rural development are neatly and thoroughly integrated into the
school curriculum in such a way that educaiion in rura] development becomes the
school curriculuny;

(b) the usual academic curriculum is 'retained and activities related to rurl
development are assu,ned to extra-curricular affairs.

>

Rural development activities in the countries of the region are being entwined in
the curricular, co-curricular and extra-curricular activities.

208 -




An examination of official docunients of the countries in Asia reveals that the
envelopiment are sought through health and nutrition, education and programmes in the
school curricula. Included also in their curricula are such crops, replenishing forests,
tontrol of insect posts, creative work (Bangladesh), work experience - vocationalization
and social reconstruction (India), the development applied skills, fisheries, farming,
livestock raising (Indonesia), industrial area, agriculture science Malaysia), compulsory
pre-vocational and vocational subjects (Nepal and Republic of Korea), participation in
community projects, soil and water conservation, health,' nutrition, food production,
afforestatiop, population control (Ph:hppmes) developing skills relevant to productive
opportunities in the rural sector, participation in the solution of rural problems, changing
attitudes towards manual work, collective level, viewing change as necessary for the
regeneration of rural society, and identification of the pressing problems of rural society
(Sri Lanka).

Teachers working in rural schools are often ill-equipped for the tasks they are
expected to carry out. One of the reasons for this is the uninterrupted migration of better-
qualified teachers to urban areas; another is the continued isolation of rural teachers from
the citltural interaction characteristics of the urban environment. Considering these
realitics, attempts are being made by most countries in the region, through training
programmes 1o keep the village teachers abreast of the latest innovations in education as
well as in rural technology and to help build their professional consciousness in support
of rural development. c

Programimes have heen devised in some countries to revitalize their village
schools through contact with agriculture, health and cooperative-moveiment workers wito
are raising the quality and n,lev‘mgy of the school curriculum through talks and exhibition. For the
teachers such contacts have becorne an opportunity for in-service growth,

Apart from these contacts, the printed materials, which the commumty workers
have been'using, are found to be of great educational value for both in-and out-of-school
programmes. Moreover, the community resources which can be identified through the
involvement of the school in the community development programmes and in the revised
curricula of such schools are being harnessed for the school programmmes of work
experience, developiment of employable.skills and health/nutrition.

«In some countries the use of mass media —radio, television, newspapers - as an
instructional means of education has also been explaited for education in rural
development. Satellite instructional television programmes to provide education and
training in agricultural education, population education and science education are also
being used in some countries.

- !

Programines for preparing teachers for education in rural areas ‘can capitalize on

‘such, experiences.




(ii) Education for Rural Dcvelopmcnt

The focus of the activities is on the development of rural communmes
Accordmg to traditional concepts, education had little or no role in such programmes. It
is now recognized that education can be simply restricted to schooling or viewed as a
time-bound process, but instead must be equated broadly with leaming regardless of
where, how and when that takes place. Under this new concept, education-has been
categorized as informal, formal and non-formal education. Whereas the process of
informal education is retatively unorganized and unsystematic, the latter two categories
of education, i.e. formal and non-formal education, are relatively organized activities.
Education for rural development, i.e. education linked with programmes of rural
development, is provided mainly through informal and non-formal modes, even though
linkages are established with the formal education system.

In such programmes, there are four categories of people engaged in education in
rural areas. They are;

v

(@ people involvéd in various agriculturat and extension service type of activities, such
as agricultural-exténsion workers, health-education service workers, cooperative-
society organizers, family-planning workers,

(b) those including farmers and skilled craftsmen, concerned particularly with the
education and nammg of ous-of-schoot youth,

(c) workers engaged in all levels of adult education and community development
including religious leaders,

(d) Personnel working in the formal schools.

All categoriesi of education and all kinds of educators have important
contributions to make in rural development programmes and are, therefore, taken into
account in evaluating and promoting education for rural development.

Self-management of the programimes of cooperation among different
communities in exchanging cxperiences are two prominent approaches followed in some
of the recent plans for .rural development. Sé¢lf-management involves communitics
participating, along with devélopment agencies and such institutions as those for health,
agriculture and industry, in planning and conducting surveys to identify the community
needs and the resources, ncluding human resourdes, available in those communities or in
the developmental programmes for the communities. Such collaboration on the part of
communities is one way to make them acuteély conscious of their problems and of tieir
power over processes for solving them, in addition to inculcating in them the skills
required in undertaking such surveys. The development of the programmnes, likéwise,
helps them in Icarning new skills in cultivating an awareness of the need for acquiring
other types of skills in order to tackle the implementation and evaluation of such
programmes by the community with ample practice in the use of skills and in further
strengthening their competencies and enbancing their sell-reliance.
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