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elcome to the eighth edition of Sociol-

ogy in Our Times: The Essentials! The

twenty-first century offers unprec-

edented challenges and opportunities
for each of us as individuals and for our larger soci-
ety and world. In the United States, we can no longer
take for granted the peace and economic prosperity
that many—but far from all—people were able to
enjoy in previous decades. However, even as some
things change, others remain the same, and among
the things that have not changed are the signifi-
cance of education and the profound importance of
understanding how and why people act the way
they do. It is also important to analyze how societ-
ies grapple with issues such as economic hardship
and the threat of terrorist attacks and war, and to
gain a better understanding of why many of us seek
stability in our social institutions—including family,
religion, education, government, and media—even
if we believe that some of these institutions might
benefit from certain changes.

Like previous editions of this text, the eighth edition
of Sociology in Our Times: The Essentials is up to date,
forward looking, and committed to highlighting the
presence of sociology in our lives, as well as its rel-
evance to our lives and communities. It achieves this
aim in at least two ways. First, it helps students connect
with sociology by providing a meaningful, concrete
context for learning by featuring the stories—the lived
experiences—of diverse individuals and the social
issues they face told in their own voices at the begin-
ning of each chapter. In addition to giving students
an opportunity to listen in on the lives of others, these
engaging personal stories introduce the issues and
themes such as child care, the American Dream, and
immigration that are returned to throughout the chap-
ters to ground students’ understanding of the text’s
diverse array of classical and contemporary theory as
well as interesting supporting research.

The second way this text highlights the relevance
of sociology to our lives and communities is by show-
ing students how sociology can help them understand
the important social questions and circumstances
that not only the featured individuals face but that
they themselves or other people they know or
encounter may also face. By providing students with
greater understanding of others’ lives, their own lives,
and the leading social issues of our time, this text also
tries to help students see themselves as members of

their communities and to show them what can be done

in response to social issues both locally and globally.
The result is that students learn how sociology is not
only a collection of concepts and theories but also a
field that can make a difference in their lives, their
communities, and the world at large. In sum, they
learn what the sociological imagination is, how to use
it, and how to act on the insights it offers.

What's New to the Eighth
Edition? For Starters, More
Video!

The eighth edition builds on the best of previ-
ous editions while offering up-to-date coverage,
enhanced learning tools, and new opportunities
to apply the content of each chapter to dominant
sociological issues and major concerns of our times.
As it is my goal to make each edition better than
the previous one, I have revised all of the chapters
to reflect the latest in major events and sociologi-
cal theory and research. Correspondingly, I have
updated examples throughout; and all statistics,
such as data relating to suicide, crime, demograph-
ics, health, and poverty, are current. Additional
details of what’s new follow:

o New, updated, and expanded coverage. This
edition provides new, updated, and expanded
coverage of topics including the U.S. and global
economies, U.S. health care reform, politics in
the United States and Barack Obama’s presidency;,
immigration, juvenile courts, sexual orientation,
the Tea Party Movement, the BP oil spill in the
Gulf of Mexico, gated communities, and political
opportunity theory.

o Updated research base. More than 100 new
sources are cited in this edition, the majority of
them from 2008, 2009, and 2010. All data and
statistics are as current as possible at press time.

o New and updated chapter-opening first-person
accounts of individuals’ lived experience. New
and updated chapter-opening accounts focus on
learning the ropes in college and medical school
(Chapter 3, “Socialization”), Facebook com-
pared to face-to-face communication (Chapter 5,
“Groups and Organizations”), U.S. Supreme
Court Justice Sonia Sotomayor (Chapter 7, “Class
and Stratification in the United States”), and the

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapl
Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage L earning reserves the right to remove additional content at any time if subsequent rights restriction:



PREFACE

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage Learning reserves the right to remove additional content at any time if subsequent rights restrictions require it.

effects of economic hardships on families (Chap-
ter 11, “Families and Intimate Relationships”).

o New and updated boxed features. More than half
of the text’s Sociology and Everyday Life quizzes
have been updated, and several new Sociology in
Global Perspective boxes have been added, includ-
ing “Open Doors: Study Abroad and Global Social-
ization” (Chapter 3), “Slavery in the Twenty-First
Century: A Global Problem” (Chapter 7), and “Rac-
ism and Antiracism in European Football” (Chapter
9). Other new boxes include “Don’t Be Stressed Out
in College: Helping Yourself and Others” (You Can
Make a Difference, Chapter 3), “Hero Framing and
the Selling of an Agenda” (Media Framing, Chapter
13), and “Helping Others in the Fight Against Ill-
ness!” (You Can Make a Difference, Chapter 14).

© More maps and new figures. Maps are powerful
visuals and especially useful for clearly represent-
ing facts and statistics about a country as large as
the United States. As a result, the eighth edition’s
new maps include Map 2.1, “Cultural Diversity: A
Nation of Immigrants”™ Map 8.2, “Proportion of
World’s Population Living in Poverty (by Region)”;
Map 10.1, “Women’s Earnings as a Percentage of
Men's Earnings by State and Puerto Rico: 2008”;
Map 12.1, “Per Capita Public Elementary and Sec-
ondary Spending by State”; and maps 13.1, “2008
Presidential Election: State by State) 13.2a, “U.S.
Unemployment Rate by State Before the Fall of
2008,” and 13.2b, “U.S. Unemployment Rate by State
After the Great Recession” Responding to requests
for additional visuals in general, this edition also
includes new figures such as Figure 4.2, “Causes of
Family Homelessness in 25 Cities”; Figure 6.4, “Or-
ganized Crime Threats in the United States”; Figure
11.1, “Living Arrangements of Children Under 18
Years Old for Selected Years: 1970-2008”; and Fig-
ure 15.6, “The World’s 12 Largest Agglomerations”

o Expanded multimedia resources and online
study options. Every chapter now concludes with
a Turning to Video feature that comprises a short
online video with assignable activities. Addition-
al new resources for the eighth edition include
a CLeBook (fully searchable with highlighting
and note-taking capabilities) and eCompanion, a
brief print guide developed to help students who
are using the eBook study and learn. Full descrip-
tions of the student and instructor supplements
begin on page xx.

Overview of the Text’s
Contents with Chapter-
by-Chapter Changes

Sociology in Our Times: The Essentials, Eighth Edi-
tion, contains sixteen high-interest, up-to-date,

clearly organized chapters to introduce students to
the best of sociological thinking. The length of the
text makes full coverage of the book possible in the
time typically allocated to the introductory course
so that all students are purchasing a book that their
instructors will have the time and desire to cover in
its entirety.

Part 1 establishes the foundation for studying
society and social life. Using the theme of suicide,
Chapter 1 introduces students to the sociologi-
cal perspective and research process. The chapter
sets forth the major theoretical perspectives used
by sociologists in analyzing compelling social
issues and provides a thorough description of both
quantitative and qualitative methods of sociologi-
cal research. In this edition, Chapter 1 includes
an updated Sociology and Everyday Life quiz and
a new Sociology in Global Perspective box (“Post-
modern Problems in France: Worker Stress and
Suicide Rates”). The chapter’s You Can Make a Dif-
ference box equips students with knowledge that
may help them help someone who is contemplating
suicide (“Responding to a Cry for Help”).

Chapter 2 spotlights culture as either a stabilizing
force or a force that can generate discord, conflict,
and even violence in societies. Cultural diversity is
discussed as a contemporary issue, and unique cov-
erage is given to popular culture and leisure and to
divergent perspectives on popular culture. With the
theme of global perspectives on food, the chapter
opens with a lived experience about how food can
serve as a powerful cultural symbol and includes a
new map (Map 2.1, “Cultural Diversity: A Nation of
Immigrants”). This chapter’s You Can Make a Dif-
ference box provides students with tips on “bonding
with others through food and conversation”

Chapter 3 looks at socialization and presents
an innovative analysis of gender and racial-ethnic
socialization as well as human development and life
span issues. The college experience as a socialization
process serves as the new theme (the chapter opens
with first-person narratives about learning the ropes
in college and medical school) and is integrated
throughout the chapter’s features: Sociology and
Everyday Life: “How Much Do You Know About
Socialization and the College Experience?”; Soci-
ology in Global Perspective: “Open Doors: Study
Abroad and Global Socialization”; and Sociology
Works!: ““Good Job!: Mead’s Generalized Other and
the Issue of Excessive Praise,” which looks at educa-
tional analyst Alfie Kohn’s study of the practice of
praising children for practically everything they say
or do, recalling the earlier sociological insights of
George Herbert Mead. This chapter’s new You Can
Make a Difference box provides essential informa-
tion for students and is titled “Don’t Be Stressed Out
in College: Helping Yourself and Others”



Part 2 examines social groups and social con-
trol. Chapter 4 applies the sociological imagination
to social structure and interaction in everyday life,
opening with a personal account of homelessness,
which is returned to throughout the chapter to illus-
trate the dynamic interplay of social structure and
human agency in people’s daily lives. The chapter’s
Sociology and Everyday Life quiz (“How Much Do
You Know About Homeless Persons?”) has been
updated, and the chapter includes a new figure
(Figure 4.2, “Causes of Family Homelessness in 25
Cities”). This chapter’s You Can Make a Difference
feature provides practical guidance for students
concerned about the homeless in their communities
(“Offering a Helping Hand to Homeless People”).

Chapter 5 analyzes groups and organizations,
and it includes a discussion of innovative forms of
social organization and ways in which organiza-
tional structures may differentially affect people
based on race, class, gender, and age. The chapter
opens with updated voices of college students dis-
cussing their use of and attitudes toward the social
network site Facebook.com, which again sets up
the chapter’s overall exploration of how groups and
organizations are changing as a result of new tech-
nological means of communication. This edition
offers a new section on organizations in the twenty-
first century and includes a guide to developing
invisible (but meaningful) networks on the Internet
(“You Can Make a Difference”).

Chapter 6 examines how deviance and crime
emerge in societies, using diverse theoretical
approaches to describe the nature of deviance,
crime, and the criminal justice system. The chapter
opens with personal commentaries on the under-
ground economy and gang membership, themes
that are applied throughout the chapter. This edition
includes a new figure (Figure 6.4, “Organized Crime
Threats in the United States”) and a new section on
juvenile courts, while its You Can Make a Difference
feature provides guidance on responding to graf-
fiti (“Seeing the Writing on the Wall—and Doing
Something About It!”).

Part 3 looks at social differences and social
inequality, focusing on issues of class, race/ethnic-
ity, and sex/gender, while also touching on issues
related to social inequality based on age. Chapter
7 focuses on class and stratification in the United
States and opens with new lived experiences, pre-
senting the voices of President Barack Obama and
Supreme Court Justice Sonia Sotomayor on the
occasion of Sotomayor’s nomination to the U.S.
Supreme Court. The chapter goes on to analyze the
causes and consequences of inequality and pov-
erty, as well as discuss the ideology and accessibil-
ity of the American Dream. The chapter’s photo
essay, “What Keeps the American Dream Alive?

broadens this discussion, while the chapter’s new
Sociology in Global Perspective feature, “Slavery in
the Twenty-First Century: A Global Problem,” offers
insight into an issue with which many students are
likely to be unfamiliar. This chapter’s You Can Make
a Difference feature offers guidance for feeding the
hungry in our communities.

Chapter 8 addresses the issue of global stratifica-
tion and examines differences in wealth and poverty
in rich and poor nations around the world. Explana-
tions for these differences are discussed. The chapter
opens with Paul Tergat, a world-record holder in the
marathon and winner of two silver Olympic medals,
describing his early childhood in Kenya, which was
marked by poverty and hunger, and the difference
that meals at school made, introducing the theme
of the relationship between global stratification
and life chances. This chapter includes a new map
(Map 8.2, “Proportion of World’s Population Living
in Poverty [by Region]”), while its You Can Make a
Difference box offers a guide for global networking
to reduce world hunger and poverty.

Chapter 9 covers race and ethnicity and includes
an illustration of the historical relationship (or lack
of it) between sports and upward mobility by per-
sons from diverse racial-ethnic groups. A thorough
analysis of prejudice, discrimination, theoretical
perspectives, and the experiences of diverse racial
and ethnic groups is presented, along with global
racial and ethnic issues. New lived experiences open
the chapter to address racism in the United States
following the election of President Barack Obama.
The chapter also includes a new Sociology in Global
Perspective box (“Racism and Antiracism in Euro-
pean Football”) and a new map (Map 9.1, “U.S.
Racial and Ethnic Distribution”). The chapter’s You
Can Make a Difference features provides a guide to
working for racial harmony.

Chapter 10 examines sex and gender, with an
emphasis on gender stratification in historical per-
spective. Linkages between gender socialization
and contemporary gender inequality are explored,
introduced by personal accounts of the Miss Amer-
ica Pageant and body image. New to this edition is
an expanded discussion of sexual orientation that
addresses problems experienced by gay men, lesbi-
ans, bisexuals, and transgendered persons, as well as
amap (Map 10.1, “Women’s Earnings as a Percentage
of Men’s Earnings by State and Puerto Rico, 2008”).

Part 4 offers a systematic discussion of social
institutions, building students’ awareness of the
importance of these foundational elements of soci-
ety and showing how a problem in one often has a
significant influence on others. Families and inti-
mate relationships are explored in Chapter 11,
which includes both U.S. and global perspectives on
family relationships, a view of families throughout
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the life course, and a discussion of diversity in
contemporary U.S. families. The theme of families
weathering tough times is introduced in the chap-
ter’s new opening lived experiences, which focus
on the ways in which economic hardships, such as
loss of jobs, affect families. An entirely new Socio-
logy and Everyday Life quiz (“How Much Do You
Know About Contemporary Trends in U.S. Family
Life?”) brings students deeper into the theme, and
a new figure (Figure 11.1, “Living Arrangements
of Children Under 18 Years Old for Selected Years:
1970-2008”) and map (Map 11.1, “Percentage of
Single-Parent Households with Children Under 18
by State, 2007”) further illustrate trends associated
with this theme. The chapter’s You Can Make a Dif-
ference box addresses the issue of providing hope
and help for children.

Education and religion are presented in Chapter
12, which highlights important sociological theories
pertaining to these pivotal social institutions and
integrates the theme of the influence of religion on
education and life. Personal experience involving
the debate over teaching “intelligent design” in pub-
lic schools opens the chapter, and the discussion of
the hidden curriculum and class, gender, and racial/
ethnic inequalities has been thoroughly revised.
The chapter also includes a new figure (Figure 12.3,
“Percentage Distribution of Total Public Elementary—
Secondary School System Revenue 2005-2006”) and
anew map (Map 12.1, “Per Capita Public Elementary
and Secondary Spending by State”). An updated Soci-
ology Works! feature has been updated to include the
latest bullying and suicide news and statistics. The
chapter’s You Can Make a Difference box guides stu-
dents to help them understand and tolerate religious
and cultural differences.

Chapter 13 discusses politics and the economy
in global perspective, highlighting the global con-
text in which contemporary political and economic
systems operate and showing the intertwining
nature of politics, the economy, and global media
outlets. The chapter opens with personal accounts
related to the phenomenal success of parody news
shows, particularly Jon Stewart’s The Daily Show,
and the Sociology and Everyday Life quiz (“How
Much Do You Know About the Media?”) has been
updated. Additional changes include a new media
framing box (“Hero Framing and the Selling of an
Agenda”); a new section on the Tea Party; two new
figures (Figure 13.3, “The “Typical’ Federal Civilian
Employee,” and Figure 13.5, “The General Motors
Board of Directors”); an updated figure (Figure
13.6, “SAT Scores by Parents’ Income and Educa-
tion, 2008”); and three new maps: Map 13.1, “2008
Presidential Election: State by State,” and maps
13.2a and 13.2b, which illustrate U.S. unemploy-
ment before and after the recession of 2008.

Chapter 14 analyzes health, health care, and
disability from both the U.S. perspective and the
global perspective. Among the topics included are
social epidemiology, lifestyle factors influencing
health and illness, health care organization in the
United States and other nations, social implications
of advanced medical technology, and holistic and
alternative medicine. This chapter is unique in that
it contains a thorough discussion of sociological
perspectives on disability and of social inequalities
based on disability. Dr. Atul Gawande’s comments
about the power and the limits of medicine open
the chapter, which includes two new sections, one
on the 2010 Health Care Reform Law and one on
mental illness. This chapter also includes a new map
(Map 14.1, “HIV Infections Worldwide”), and the
You Can Make a Difference guide to joining the
fight against illness has been updated.

Part 5 surveys social dynamics and social change.
Chapter 15 examines population and urbanization,
looking at demography, global population change,
and the process and consequences of urbaniza-
tion. Special attention is given to race- and class-
based segregation in urban areas and the crisis in
health care in central cities. In this edition, more
first-person accounts of undocumented work-
ers and other immigrants open the chapter and
reveal a wider variety of immigrant experiences,
including some that address the reasons that “ille-
gal immigrants” choose to enter this country and
why many of them think laws should be changed to
allow them to stay. Immigration examples are inte-
grated throughout the chapter, and a new section
on gated communities in a capitalist economy has
been added. Other changes include an updated and
renamed figure (Figure 15.6, “The World’s 12 Larg-
est Agglomerations”) and a new map (Map 15.1,
“Percentage of Total Population Living in Urban
Areas”). This chapter’s You Can Make a Difference
guide focuses on ways that college students can
establish links with immigrant children.

Chapter 16 concludes the text with an innovative
analysis of collective behavior, social movements,
and social change. In the opening personal narra-
tive, students hear the voices of Rodney Crowell
and Jim Lovell as they explain their concerns about
global warming. As in all of the preceding chapters,
the chapter theme (here environmental activism)
is returned to throughout the chapter to help stu-
dents grasp the importance of collective behavior
and social movements in producing social change.
New coverage includes a section on political oppor-
tunity theory and significant revisions that include
new examples of aggregates, such as crowds in air-
ports waiting for Icelandic volcano ash to ease, and
rumors, such as the ones on Twitter about airlines
flying doctors and nurses free to Haiti and express



services shipping boxes there for free following the
2010 earthquake. The chapter’s You Can Make a Dif-
ference box is new and focuses on college students
taking the lead in the “go-green” movement.

Distinctive, Classroom-Tested
Features

The following special features are specifically
designed to demonstrate the relevance of sociology
in our lives, as well as to support students’ learning.
As the preceding overview of the book’s contents
shows, these features appear throughout the text—
some in every chapter, others in selected chapters.

The texts Sociology Works! feature shows how
sociological theories and research continue to
enhance our understanding of contemporary social
issues and our interactions in everyday life. Soci-
ology Works! discussions include the following:
“Goffman’s Stigmatization Theory and Contempo-
rary Homelessness” (Chapter 4), “Why Place Mat-
ters in Global Poverty” (Chapter 8), and “Sociology
Sheds Light on the Physician-Patient Relationship”
(Chapter 14).

To visually capture some of the significant cir-
cumstances and issues of our time, this edition
includes four photo essays: “Trying to Go It Alone:
Runaway Adolescents and Teens” (Chapter 4),
“What Keeps the American Dream Alive?” (Chap-
ter 7), “How Do We ‘Do Gender’ in the Twenty-First
Century?” (Chapter 10), and “Immigration and the
Changing Face(s) of the United States” (Chapter 15).
Each essay combines three pages of thought- and
conversation-stimulating photos with brief socio-
logical commentary and concludes with a compan-
ion online video with assignable Turning to Video
questions to further bring the essay’s topics to life.

The text’s highly praised Concept Quick Reviews
again appear in every chapter. In table format, these
reading and study aids provide concise overviews of
key theories and concepts, including “Social Inter-
action: The Microlevel Perspective” (Chapter 4),
“Theoretical Perspectives on Deviance” (Chapter 6),
and “Sociological Perspectives on Health and Medi-
cine” (Chapter 14).

Designed to stimulate both students’ critical-
thinking ability and sociological imagination,
Reflect & Analyze questions are provided at the end
of the Sociology Works! feature and photo essays, as
well as at the end of the text’s Media Framing and
Global Perspectives boxes.

Readers will also notice unparalleled coverage
of and attention to diversity, as it is integrated in
numerous ways throughout the book. The indi-
viduals portrayed and discussed in each chapter
accurately mirror the diversity in society itself. As a

result, this text speaks to a wide variety of students
and captures their interest by taking into account
their concerns and perspectives. Moreover, the
research used includes the best work of classical and
established contemporary sociologists—including
many white women and people of color—and it
weaves an inclusive treatment of all people into the
examination of sociology in all chapters. Therefore,
this text helps students consider the significance of
the interlocking nature of individuals’ class, race,
and gender (and, increasingly, age) in all aspects of
social life.

Authentic first-person narratives open each
chapter to personalize the issue that unifies the
chapter’s coverage. These lived experiences provide
opportunities for students to examine social life
beyond their own experiences and for instructors to
systematically incorporate into lectures and discus-
sions an array of interesting and relevant topics that
help demonstrate to students the value of applying
sociology to their everyday lives. Further, each set
of narratives introduces its chapter’s theme, which is
then, as a familiar and reliable touchstone, returned
to throughout the chapter.

Highlighting the relationship between sociol-
ogy and everyday life, each chapter, early on, has a
brief Sociology and Everyday Life quiz that relates
the sociological perspective to the important social
issues presented in the opening lived experiences.
(Answers are provided on a subsequent page.)

The global implications of all topics are
examined throughout each chapter and in the
Sociology in Global Perspective boxes, which
highlight our interconnected world and reveal
how the sociological imagination extends beyond
national borders.

A significant benefit of a sociology course is
encouraging critical thinking about such things
as how the manner in which the media “package”
news and entertainment influences our perception
of social issues, and this text’s Media Framing boxes
provide a solid introduction to the concept itself and
several compelling examples.

Designed to help get students involved in their
communities and contribute in positive ways, the
You Can Make a Difference boxes look at ways
in which students can address, on a personal level,
issues raised by the chapter theme.

Census Profiles highlight current relevant data
from the U.S. Census Bureau, providing students
with further insight into the United States.

In addition to basic reading and study aids such
as chapter outlines, key terms, and running glossa-
ries, as well as quality online resources, Sociology in
Our Times: The Essentials, Eighth Edition, includes
the following study aids to promote students’ mas-
tery of the course’s content:
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o Concept Quick Review. These tables categorize
and contrast the major theories or perspectives
on the specific topics presented in a chapter.

© Questions for Critical Thinking. Each chapter
concludes with questions for critical thinking to
encourage students to reflect on important issues,
to develop their own critical-thinking skills, and
to highlight how ideas presented in one chapter
often build on those developed previously.

o End-of-Chapter Summaries in Question-and-
Answer Format. Chapter summaries provide a
built-in review for students by reexamining ma-
terial covered in the chapter in an easy-to-read
question-and-answer format to review, highlight,
and reinforce the most important concepts and
issues discussed in each chapter.

o End-of-Chapter Turning to Video activities
comprising online video and assignable ques-
tions provide a dynamic, multimedia study op-
tion that effectively reinforces chapter concepts
in a review context.

® Quick-Start Guide to Using Your Sociological
Imagination. Located at the front of the book,
this feature orients students and poses quick-
start questions for each chapter so that students
are already thinking sociologically even before
they begin reading a chapter. It has proven to be
an appreciated feature.

Comprehensive Supplements
Package

A wide array of supplements developed to create
the best teaching and learning experience inside as
well as outside the classroom accompanies Sociology
in Our Times: The Essentials, Eighth Edition. All of
the continuing supplements have been thoroughly
revised and updated, and some new supplements
have been added. Cengage Learning prepared the
following descriptions, and I invite you to start tak-
ing full advantage of the teaching and learning tools
available to you by reading this overview.

Supplements for Instructors

The thor-
oughly revised Annotated Instructor’s Edition
(AIE) of the text offers page-by-page annotations
to assist instructors before, during, and after class.
The AIE’s annotations are gathered under sev-
eral distinctive headings, including Active Learn-
ing, Extra Examples, Global Perspective, Popular
Culture, Sociological Imagination, and Applied
Sociology. Additionally, annotations flag coverage
that fulfills the American Sociological Association
(ASA) Task Force’s recommendations for teaching
sociology.

Written by D. R.
Wilson, Ph.D., of Houston Baptist University, this
fundamental teaching tool is designed to stream-
line and maximize the effectiveness of your course
preparation by using such resources as brief chapter
outlines, chapter summaries, extensively detailed
chapter lecture outlines, lecture suggestions, video
suggestions, and creative lecture and teaching sug-
gestions. This manual also contains student learning
objectives, key terms, essay/discussion questions, stu-
dent activities, InfoTrac® College Edition exercises,
discussion exercises, Internet exercises, applied ASA
recommendations, group activities, and experimen-
tal learning activities based on the ASA Task Force
recommendations. Student activities and discussion
questions have been added for the videos presented at
the end of each chapter to further support the assign-
ability of this additional Turning to Video feature.

Simplify testing and assessment by
using this printed selection of 100 multiple-choice
questions, 30 true/false questions, 15 short-answer
questions, and 10 essay questions for each chapter
of the text, all with answer explanations and page
references that correspond to the text. The eighth
edition’s test bank was written by Gerald Titchener
of Des Moines Area Community College.

On disc, this one-stop class-preparation
tool contains ready-to-use Microsoft® PowerPoint®
slides, enabling you to assemble, edit, publish,
and present custom lectures with ease. PowerLec-
ture helps you bring together text-specific lecture
outlines and art from the text along with videos
and your own materials—culminating in power-
ful, personalized, media-enhanced presentations.
The JoinIn™ content (for use with most “clicker”
systems) available within PowerLecture delivers
instant classroom assessment and active learning.
Take polls and attendance, quiz students, and invite
them to actively participate while they learn. Featur-
ing automatic grading, ExamView” is also available
within PowerLecture, allowing you to create, deliver,
and customize tests and study guides (both print
and online) in minutes. See assessments onscreen
exactly as they will print or display online. Build
tests of up to 250 questions using up to 12 question
types, and enter an unlimited number of new ques-
tions or edit existing questions. PowerLecture also
includes the text’s Instructor’s Resource Manual and
Test Bank as Word documents.

This website for Soci-
ology in Our Times: The Essentials, Eighth Edition,
brings chapter topics to life with interactive learning,
study, and exam preparation tools, including quizzes



and flash cards for each chapter’s key terms and con-
cepts. The site also provides an eBook version of the
text with highlighting and note-taking capabilities.
For instructors, this text’s CourseMate also includes
Engagement Tracker, a first-of-its-kind tool that
monitors student engagement in the course. Go to
login.cengage.com to access these resources.

Jump-start your course with customizable, rich,
text-specific content within your course manage-
ment system. Simply load a content cartridge into
your course management system to easily blend,
add, edit, reorganize, or delete content, all of which
is specific to Kendall’s Sociology in Our Times: The
Essentials, Eighth Edition, and includes media
resources, quizzing, Internet links, discussion top-
ics, and interactive games and exercises.

Made up of contributions from
instructors teaching introductory sociology around
the country, this booklet features classroom activi-
ties, student projects, and lecture ideas to help
instructors make topics fun and interesting for stu-
dents. With general teaching tactics as well as topic-
focused activities, it’s never been easier to find a way
to integrate new ideas into your classroom.

Written by veteran instructor Jerry M. Lewis of Kent
State University, this booklet contains tips on course
goals and syllabi, lecture preparation, exams, class
exercises, research projects, course evaluations, and
more. It is an invaluable tool for first-time instruc-
tors of the introductory course and for veteran
instructors in search of new ideas.

Adopters of Sociology in Our Times: The
Essentials, Eighth Edition, have numerous video
options available for use with the text:

The Wadsworth Sociology Video Library Vol-
ume 1 (featuring BBC Motion Gallery video
clips) drives home the relevance of course topics
through short, provocative clips of current and
historical events. Perfect for enriching lectures
and engaging students in discussion, many of
the segments on this volume have been gathered
from the BBC Motion Gallery. Ask your Cengage
Learning representative for a list of contents.

Wadsworth’s Lecture Launchers for Introducto-
ry Sociology. An exclusive offering jointly created
by Wadsworth/Cengage Learning and DALLAS
TeleLearning, this video contains a collection of
video highlights taken from the Exploring Society:
An Introduction to Sociology telecourse (formerly

The Sociological Imagination). Each 3- to 6-min-
ute video segment has been specially chosen to
enhance and enliven class lectures and discus-
sions of 20 key topics covered in the introduction
to sociology course. Accompanying the video is a
brief written description of each clip, along with
suggested discussion questions to help instructors
incorporate the material into their course. Avail-
able on DVD or VHS.

Sociology: Core Concepts Video. Another exclu-
sive offering jointly created by Wadsworth/Cengage
Learning and DALLAS TeleLearning, this video
contains 15- to 20-minute video segments that will
enhance student learning of the essential concepts
in the introductory course and can be used to initi-
ate class lectures, discussion, and review. The video
covers topics such as the sociological imagination,
stratification, race and ethnic relations, and social
change. Available on DVD or VHS.

ABC® videos. Launch your lectures with excit-
ing video clips from the award-winning news
coverage of ABC. Addressing topics covered in a
typical course, these videos are divided into short
segments—perfect for introducing key concepts
in contexts relevant to students’ lives.

AIDS in Africa DVD. Expand your students
global perspective of HIV/AIDS with this award-
winning documentary series, which focuses on
controlling HIV/AIDS in southern Africa. Films
focus on caregivers in the faith community; how
young people share messages of hope through
song and dance; the relationship of HIV/AIDS to
gender, poverty, stigma, education, and justice;
and the story of two HIV-positive women help-
ing others.

To help you add depth or further
broaden the scope of your course, Wadsworth/Cen-
gage Learning offers readers for your consideration.
These readers are available at a discount when pack-
aged with Sociology in Our Times: The Essentials:

CourseReader: Sociology is a new, fully custom-
izable online reader that provides access to hun-
dreds of readings as well as audio and video
selections from multiple disciplines. This easy-to-
use supplementary content solution allows you
to select exactly the content you need for your
courses and is loaded with convenient pedagogi-
cal features such as highlighting, printing, note
taking, and audio downloads. CourseReader:
Sociology is the perfect complement to any class,
giving you the freedom to assign individualized
content at an affordable price.

Sociological Odyssey: Contemporary Readings
in Introductory Sociology, Third Edition, by
Patricia A. Adler and Peter Adler
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o Globalization: The Transformation of Social
Worlds, by D. Stanley Eitzen and Maxine Baca
Zinn

o Classic Readings in Sociology, Fourth Edition,
by Eve L. Howard

o Understanding Society: An Introductory Read-
er, Second Edition, by Margaret L. Andersen,
Kim A. Logio, and Howard E Taylor

o Sociological Footprints: Introductory Readings
in Sociology, Eleventh Edition, by Leonard Car-
gan and Jeanne H. Ballantine

o Extension: Wadsworth’s Sociology Reader Col-
lection. Create your own customized reader for
your sociology class, drawing from dozens of clas-
sic and contemporary articles found on the exclu-
sive Wadsworth Cengage Learning TextChoice
database. Using the TextChoice website (www
.textchoice.com), you can preview articles, select
your content, and add your own original material.
TextChoice will then produce your materials as a
printed supplementary reader for your class.

Supplements for Students

This website for Soci-
ology in Our Times: The Essentials, Eighth Edition,
brings chapter topics to life with interactive learn-
ing, study, and exam preparation tools, including
quizzes and flash cards for each chapter’s key terms
and concepts. The site also provides an eBook
version of the text with highlighting and note-
taking capabilities. Students can access this new
learning tool and all other online resources through
cengagebrain.com.

For many students, using eBooks
has been a hurdle because their format is not always
portable and accessible in class. Addressing this chal-
lenge, the eCompanion is a portable tool under 200
pages designed to complement the comprehensive
digital text. It includes review questions, chapter out-
lines with space for note taking, and removable study
cards to help with learning and test preparation.
Together, this print and digital combination offers
the complete textbook in digital format with core
study resources in print, thereby providing the func-
tionality of digital and the convenience and famil-
iarity of print, enabling today’s students to learn the
course’s key concepts in the most flexible way pos-
sible. Allison Gustafson of Ventura College prepared
the original content of the eCompanion for Sociology
in Our Times: The Essentials, Eighth Edition.

This stu-
dent study tool, by Kathryn Sinast Mueller of Baylor
University, contains brief chapter outlines, chapter
summaries, student learning objectives, a list of

key terms and key people with page references to
the text, detailed chapter outlines, “Analyzing and
Understanding the Boxes,” study activities, learn-
ing objectives, practice tests consisting of 25-30
multiple-choice questions and 10-15 true-false
questions, InfoTrac College Edition readings and
exercises, and Internet exercises. All multiple-choice
and true-false questions include answer explana-
tions and page references to the text.

This supplement, by Lori Ann
Fowler of Tarrant County College, contains both in-
and out-of-class group activities (using resources
such as MicroCase® Online Data exercises from
Wadsworth’s Online Sociology Resource Center)
that you can tear out and turn in to the instructor
once they are completed. Also included are ideas for
video clips to anchor group discussions, maps, case
studies, group quizzes, ethical debates, group ques-
tions, group project topics, and ideas for outside
readings on which you can base group discussions.
Both a workbook for students and a repository of
ideas, this is a valuable resource for students and
instructors alike!

This telecourse
guide for Kendall's Sociology in Our Times: The
Essentials, Eighth Edition, is designed to accom-
pany the Exploring Society: Introduction to Socio-
logy telecourse produced by DALLAS TeleLearning
of the Dallas County Community College District
(DCCCD). The Telecourse Guide provides the
essential integration of videos and text, giving you
valuable resources designed to direct your daily
study in the Exploring Society telecourse. Each
chapter of the Telecourse Guide contains a lesson
that corresponds to each of the 22 video segments
in the telecourse. Every lesson includes the follow-
ing components: Overview, Lesson Assignment,
Lesson Goal, Lesson Learning Objectives, Review,
Lesson Focus Points, Related Activities, Practice
Tests, and Answer Key. These resources are avail-
able to qualified adopters, and ordering options for
student supplements are flexible. Please visit us at
www.cengage.com for more information, including
ISBNS; to receive examination copies of any of these
instructor or student resources; or for product dem-
onstrations. All text purchase and rental options as
well as supplemental materials are available to stu-
dents through www.cengagebrain.com.
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The Sociological Perspective
and Research Process

His name was Josh Evans. He was 16 years old. And he was hot.

"Mom! Mom! Mom! Look at him!” Tina Meier recalls her
daughter saying.

Josh had contacted Megan Meier through her MySpace page
and wanted to be added as a friend.

"Yes, he's cute,” Tina Meier told her
- daughter.”"Do you know who he is?”

"No, but look at him! He's hot! Please, please,
can | add him?”

Mom said yes. And for six weeks Megan and
Josh—under Tina's watchful eye—became
acquainted in the virtual world of MySpace.

Josh said he was born in Florida and
recently had moved to OFallon [Missouri]. He
was homeschooled. He played the guitar and
drums. ...

As for 13-year-old Megan . .. [she] loved
swimming, boating, fishing, dogs, rap music
and boys.

But her life had not always been easy, her
mother says. She was heavy and for years had
tried to lose weight. She had attention deficit
disorder and battled depression. . .. But things
A Tina Meier, the mother of Megan Meier, were going exceptionally well. She had shed
displays photographs of her daughter, who 20 pounds, getting down to 175. She was 5

committed suicide at the age of thirteen after

reacting to fake MySpace postings by the foot 5V inches tall. . ..
mother of one of her former friends. Studying

sociology provides us with new insights on Part of the reason for Megan’s rosy outlook
problems such as suicide by making us aware .
i o was Josh, Tina says. After school Megan would

that much more goes on in social life than we
initially observe.

© AP Images/Tom Gannam




rush to the computer. . .. It did seem odd, Tina says, that Josh
never asked for Megan's phone number. And when Megan asked
for his, she says, Josh said he didn't have a cell and his mother did
not yet have a landline.

And then on Sunday, Oct. 15, 2006, Megan received a puzzling
and disturbing message from Josh. Tina recalls that it said, "l don't
know if  want to be friends with you anymore because I've heard
that you are not very nice to your friends.”

Frantic, Megan shot back: “What are you talking about?”

(Pokin, 2007)

This and other hostile instant message exchanges set into i this chapter
motion the final, disturbing episode in the life of Megan Meier, .« puting socialLife nto
as she was suddenly confronted with not only the anger and . :::E:Z:pmem of
cynicism of a young man she thought she knew and trusted but | oo™
also the bullying of other young people gathered on the social Perspectives

e The Sociological Research

networking site MySpace who also sent a barrage of hate-filled Process

. e Research Methods
messages that called Megan a liar and much worse. o Ethical Issues in Sociological

Research

"Mom, they're being Horrible!"Megan said, sobbing into
the phone when her mother called. After an hour, Megan
ran into her bedroom and hanged herself with a belt.
"She felt there was no way out,” Ms. Meier said. (Maag, 2007)

—the parents of Megan Meier recalling the events leading up to her suicide at only thirteen years
of age




PART 1 | STUDYING SOCIETY AND SOCIAL LIFE

learly, the suicide of Megan deeply

touched her parents and friends while

raising many issues about the problem

of cyber-bullying. In the aftermath of
Megan’s tragic death, her parents tried to send an
instant message to Josh Evans to inform him about
the destructive nature of his actions, only to learn
that his MySpace account had been deleted. Six
weeks after Megan’s death, her parents learned that
Josh Evans never existed: His fake persona alleg-
edly had been created by a mother whose daughter
was once Megan's friend. According to some media
reports, this parent created a fake MySpace account
for “Josh Evans” so that she could find out what
Megan would say about her daughter and other
people. Subsequently, other members gathered on
MySpace and—not knowing that Josh Evans did not
exist—jumped into the fray and began hurling accu-
sations at Megan and bullying her. A local ordinance
in Megan’s hometown now prohibits any harass-
ment that uses the Internet, text messaging services,
or any other electronic medium.

Although we will never know the full story of
Meganss life, this tragic occurrence brings us to a
larger sociological question: Why does anyone com-
mit suicide? Is suicide purely an individual phenom-
enon, or is it related to our social interactions and
the social environment and society in which we live?

In this chapter, we examine how sociological the-
ories and research can help us understand the seem-
ingly individualistic act of taking one’s own life. We
will see how sociological theory and research meth-
ods might be used to answer complex questions, and
we will wrestle with some of the difficulties that soci-
ologists experience as they study human behavior.

Putting Social Life
into Perspective

Sociology is the systematic study of human soci-
ety and social interaction. It is a systematic study
because sociologists apply both theoretical perspec-
tives and research methods (or orderly approaches)
to examinations of social behavior. Sociologists
study human societies and their social interactions
in order to develop theories of how human behavior
is shaped by group life and how, in turn, group life is
affected by individuals.

Why Study Sociology?

Sociology helps us gain a better understanding of
ourselves and our social world. It enables us to see
how behavior is largely shaped by the groups to
which we belong and the society in which we live.
A society is a large social grouping that/shares the
same geographical territory and is subject to the
same political authority and dominant cultural
expectations, such as the United States, Mexico,
or Nigeria. Examining the world order helps us
understand that each of us is affected by global
interdependence—a relationship in which the lives
of all people are intertwined closely and any one
nation’s problems are part of a larger global problem.
Environmental problems are an example: People
throughout the world share the same biosphere—
the zone of the Earth’s surface and atmosphere that
sustains life. When environmental degradation,
such as removing natural resources or polluting the
air and water, takes place in one region, it may have
an adverse effect on people around the globe.

Individuals can make use of sociology on a more
personal level. Sociology enables us to move beyond
established ways of thinking, thus allowing us to
gain new insights into ourselves and to develop a
greater awareness of the connection between our
own “world” and that of other people./According to
the sociologist Peter Berger (1963: 23), sociological
inquiry helps us see that fthings are not what they
seem.” Sociology provides new ways of approaching
problems and making decisions in everyday life. For
this reason, people with a knowledge of sociology
are employed in a variety of fields that apply socio-
logical insights to everyday life (see b Figure 1.1).

Sociology promotes understanding and toler-
ance by enabling each of us to look beyond intuition,
common sense, and our personal experiences. Many
of us rely on intuition or common sense gained from
personal experience to help us understand our daily
lives and other people’s behavior. (Commonsense
knowledge guides ordinary conduct in everyday life.
However, many commonsense notions are actually
myths. A myth is a popular but false notion that
may be used, either intentionally or unintention-
ally, to perpetuate certain beliefs or “theories” even
in the light of conclusive evidence to the contrary.
Before reading on, take the quiz in the Sociology and
Everyday Life box on page 6.

o IRM: Check for class discussion ideas on the topic of Megan Meier’s
death and Durkheim’s theory of suicide.

« Popular Culture: Ask students to talk about their own experiences
with Facebook and MySpace and to create lists of positive and
negative functions of these social networking sites.

» Popular Culture: What do you think these popular reality TV
shows tell us about U.S. society: The Jersey Shore, Keeping up with
the Kardashians, Extreme Makeover, The Bachelorette, and The Real
Housewives of Orange County?

« ASA Task Force Recommendation: #9 Multicultural, Cross-
Cultural, and Cross-National Content

» Recent Events: Have students analyze President Obama’s 2009
comments to the U.N. General Assembly on a new era of global
interdependence: “In an era when our destiny is shared, power is
no longer a zero-sum game. No one nation can or should try to
dominate another nation. No world order that elevates one nation
or group of people over another will succeed. No balance of power
among nations will hold” (whitehouse.gov).
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A FIGURE 1.1 FIELDS THAT USE SOCIAL SCIENCE RESEARCH

In many careers, including jobs in academia, business, communication, health and human services, and law, the ability to analyze

social science research is an important asset.

Source: Based on Katzer, Cook, and Crouch, 1991.

By contrast, sociologists strive to use scientific
standards, not popular myths or hearsay, in study-
ing society and social interaction. They use system-
atic research techniques and are accountable to the
scientific community for their methods and the pre-
sentation of their findings. Whereas some sociolo-
gists argue that sociology must be completely value
free—free from distorting subjective (personal or
emotional) bias—others do not think that total objec-
tivity is an attainable or desirable goal when studying
human behavior. However, all sociologists attempt
to discover patterns or commonalities in human
behavior. When they study suicide, for example, they
look for recurring patterns of behavior even though
individual people usually commit the acts and other
individuals suffer as a result of these actions.

Consequently, sociologists seek out the multiple
causes and effects of suicide or other social issues.
They analyze the impact of the problem not only
from the standpoint of the people directly involved
but also from the standpoint of the effects of such
behavior on all people.

The Sociological Imagination
(1959b) described socio-

logical reasoning as the

This awareness
enables us to understand the link between our per-
sonal experiences and the social contexts in which
they occur. The sociological imagination helps us

As a result, those
problems must be solved by individuals within their
immediate social settings. For example, one person
being unemployed may be a personal trouble.

spread unemployment as a result of economic changes
such as plant closings is an example of a public issue.
The sociological imagination helps us place seemingly
personal troubles, such as losing one’s job or feeling
like committing suicide, into a larger social context,
where we can distinguish whether and how personal
troubles may be related to public issues.

Suicide as a Personal Trouble Many of our
individual experiences may be largely beyond our
own control. They are determined by society as a

sociology the systematic study of human society and
social interaction.

society a large social grouping that shares the
same geographical territory and is subject to the
same political authority and dominant cultural
expectations.

sociological imagination C.Wright Mills's term for
the ability to see the relationship between individual
experiences and the larger society.
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Active Learning: Positivism is a school of thought that emphasizes
direct experience and an optimistic view of scientific knowledge.
Ask students to write for ten minutes in class about their opinions
of scientific progress and to share their thoughts aloud in a class
discussion about the challenges of studying society scientifically.
Extra Examples: Sociologist Peter Berger uses the phrase
“debunking motif”in relation to what sociology does. Provide

your class with some examples from advertising, warfare, or social
conventions.

« ASA Task Force Recommendation: #7 Sociological Literacy

« Pop Culture: Recent films with a suicide theme include Little Miss
Sunshine, The Hours, Wristcutters: A Love Story, Million Dollar Baby,
The Happening, Suicide Club, The Bridge, and Last Days.

« Pop Culture: The Sorrows of Young Werther was published in 1774
by Johann Wolfgang von Goethe. It led to some of the first cases of
copycat suicides, by people who read about the suicide of Werther
in the novel. Talk with your class about the media and its influence
on our actions—even on suicide (suicide contagion).
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I\ sociology and everyday life

How Much Do You Know About Suicide?

True False

T . For people thinking of suicide, it is difficult, if not impossible, to see the bright side of life.

. People who talk about suicide don't do it.

. Suicide rates in the United States are highest for Asian/Pacific Islanders because of pressure to achieve.
. Rates of suicide are highest in the intermountain states located in the western and northwestern regions of the

United States.

. Females complete suicide (take their own life) at a much higher rate than that of males.

. Over half of all suicides occur in adult women between the ages of 25 and 65.

. Older women have lower rates of both attempted and completed suicide than older men.

. Children don’t know enough to be able to intentionally kill themselves.

. Suicide rates for African Americans are higher than for white Americans.

. More teenagers and young adults die from suicide than from cancer, heart disease, AIDS, birth defects, stroke,
pneumonia, influenza, and chronic lung disease combined.

whole—by its historical development and its orga-
nization. In everyday life, we do not define personal
experiences in these terms. If a person commits sui-
cide, many people consider it to be the result of his
or her own personal problems.

Suicide as a Public Issue  We can also use the
sociological imagination to look at the problem of
suicide as a public issue—a societal problem. Early
sociologist_refused to accept com-
monsense explanations of suicide. In what is probably
the first sociological study to use scientific research

In Suicide (1964b/1897), Durkheim doc-
umented his contention that a high suicide rate was
symptomatic of large-scale societal problems.

The Importance of a Global
Sociological Imagination
Although existing sociological theory and research

provide the foundation for sociological think-
ing, we must reach beyond past studies that have

Answers on page 8.

focused primarily on the United States to develop a
more comprehensive global approach for the future
(see > Map 1.1). In the twenty-first century, we face
important challenges in a rapidly changing nation
and world. The world’s

examples are the United States, Canada, Australia,
New Zealand, Japan, and the countries of Western
Europe.

As compared with other nations of the world,
many high-income nations have a high standard
of living and a lower death rate due to advances in
nutrition and medical technology. However, every-
one living in a so-called high-income country does
not necessarily have a high income or an outstand-
of life. In contrast,

of middle-income countries are the nations of East-

ern Europe and many Latin American countries,
where nations such as Brazil and Mexico are indus-
trializing rapidly.

Active Learning: Provide students with a list of concerns such as
paying tuition, stress disorders, and substance abuse. Ask students
to talk about how these can be seen as both personal troubles and
public issues.

IRM: You'll find material that explores the contrasts between

high- and low-income cultures to help students recognize concrete
differences in the ways that various cultures define reality.

For Discussion: The United States has a very religious

culture compared to most other high-income cultures.

How are U.S. religious values influenced by our high-income
culture?

Research: The rapid gains in the market share of developing
countries means that these low-income countries have become
a driving force underlying the global trade cycle, reducing (but
certainly not eliminating) the influence of high-income countries
(World Bank).

Extra Examples: Other middle-income countries include the
Philippines, Iran, Turkey, and Russia.
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High-income, middle-income, and low-income countries.

Examples of low-
income countries are many of the nations of Africa
and Asia, particularly India and the People’s Repub-
lic of China, where people typically work the land
and are among the poorest in the world. However,
generalizations are difficult to make because there
are wide differences in income and standards of liv-
ing within many nations (see Chapter 8, “Global
Stratification”). Throughout this text, we will con-
tinue to develop our sociological imaginations by
examining social life in the United States and other
nations.

Developing a better understanding of diversity
and tolerance for people who are different from us
is important for our personal, social, and economic
well-being. Whatever your race/ethnicity, class, sex,
or age, are you able to include in your thinking the
perspectives of people who are quite dissimilar in
experiences and points of view? Before answering

this question, a few definitions are in order. Race
is a term used by many people to specify groups
of people distinguished by physical characteristics
such as skin color; in fact, there are no “pure” racial
types, and the concept of race is considered by most

high-income countries (sometimes referred

to as industrial countries) nations with highly
industrialized economies; technologically advanced
industrial, administrative, and service occupations;
and relatively high levels of national and personal
income.

middle-income countries (sometimes referred to as
developing countries) nations with industrializing
economies, particularly in urban areas, and moderate
levels of national and personal income.

low-income countries (sometimes referred to
as underdeveloped countries) nations with little
industrialization and low levels of national and
personal income.
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PowerLecture: The PowerlLecture disc provides numerous teaching
resources for this chapter, including PowerPoint slides, vedios.
PowerPoint and JPEG image libraries, and JoinIn clicker questions.
Extra Examples: Suicide is the fourth-leading cause of death for

adults between the ages of 18 and 65 years in the United States,
with approximately 27,321 suicides annually. For all age groups, a

person dies by suicide about every 16 minutes in the United States.
An attempt is estimated to be made once every minute (American
Foundation for Suicide Prevention).
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F sociology and everyday life

ANSWERS to the Sociology Quiz on Suicide

1. True. To people thinking of suicide, an acknowledgment that there is a bright side only confirms and conveys the message
that they have failed; otherwise, they could see the bright side of life as well.

2. False. Some people who talk about suicide do kill themselves. Warning signals of possible suicide attempts include talk of
suicide, the desire not to exist anymore, and despair.

3. False. Asian/Pacific Islanders had the lowest rates of suicide per 100,000 in the United States, whereas Native Americans
(American Indian/Alaskan Natives) had the highest suicide rates.

4. True. Suicide rates are highest in the western and northwestern regions of the United States (see Map 1.2 on page 33).
What sociological factors might help explain this trend?

5. False. Males complete suicide at a rate four times that of females. However, females attempt suicide three times more often
than males.

6. False. Justthe opposite is true: Over half of all suicides occur in adult men aged 25 to 65.

7. True. In the United States, as in other countries, suicide rates are the highest among men over age 70. One theory of why
this is true asserts that older women may have a more flexible and diverse coping style than do older men.

8. False. Children do know how to intentionally hurt or kill themselves. They may learn the means and methods from televi-
sion, movies, or other people. However, the National Center for Health Statistics (the agency responsible for com-
piling suicide statistics) does not recognize suicides under the age of 10; they are classified as accidents, despite
evidence that young children have taken their own lives.

9. False. Suicide rates are much higher among white Americans than African Americans.

10. True. Suicide is a leading cause of death among teenagers and young adults. It is the third leading cause of death among

young people between 15 and 24 years of age, following accidents (unintentional injuries) and homicide.

Sources: Based on American Association of Suicidology, 2009; and National Centers for Disease Control and Prevention, 2009b.

observing how people lived, finding out what they
thought, and doing so in a systematic manner that
could be verified did not take hold until the nine-
teenth century and the social upheaval brought
about by industrialization and urbanization.

By contras

rocess occurred

soon repeated throughout Western Europe. By

The Development

of Sociological Thinking

Throughout history, social philosophers and reli-
gious authorities have made countless observa-
tions about human behavior. However, the idea of

« Active Learning: Have students work in small groups to compare
their answers to the Sociology and Everyday Life quiz.

the mid-nineteenth century, industrialization was
well under way in the United States. Massive eco-
nomic, technological, and social changes occurred
as machine technology and the factory system
shifted the economic base of these nations from
agriculture to manufacturing. A new social class of
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industrialists emerged in textiles, iron smelting, and
related industries. Many people who had labored
on the land were forced to leave their tightly knit
rural communities and sacrifice well-defined social
relationships to seek employment as factory workers
in the emerging cities, which became the centers of
industrial work.

Although cities

existed long before the Industrial Revolution,.

to a raiid

People from very diverse
backgrounds worked together in the same factory.
At the same time, many people shifted from being
producers to being consumers. For example, fami-
lies living in the cities had to buy food with their
wages because they could no longer grow their own
crops to consume or to barter for other resources.
Similarly, people had to pay rent for their lodging
because they could no longer exchange their ser-
vices for shelter.

These living and working conditions led to the
development of

increase in both the

Wages were so low that entire
families—including very young children—were

<« As the Industrial Revolution swept
through the United States beginning in the
nineteenth century, sights like this became
increasingly common. This early automobile
assembly line is emblematic of the factory
system that shifted the base of the U.S.
economy from agriculture to manufacturing.
What new technologies are transforming the
U.S. economy in the twenty-first century?

© Hulton Archive/Getty Images

forced to work, often under hazardous condi-
tions and with no job security. As these conditions
became more visible, a new breed of social thinkers
turned its attention to trying to understand why and
how society was changing.

Early Thinkers: A Concern with Social
Order and Stability

At the same time that urban problems were grow-
ing worse, natural scientists had been using reason,
or rational thinking, to discover the laws of phys-
ics and the movement of the planets. Social think-
ers started to believe that by applying the methods
developed by the natural sciences, they might dis-
cover the laws of human behavior and apply these
laws to solve social problems.

industrialization the process by which societies
are transformed from dependence on agriculture
and handmade products to an emphasis on
manufacturing and related industries.

urbanization the process by which an increasing
proportion of a population lives in cities rather than in
rural areas.
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Auguste Comte (1798-1857) (oil on canvas), Etex, Louis Jules (1810-1889)/Temple de la Religion de I'Humanité, Paris, France/The

Bridgeman Art Library International

A Auguste Comte

Auguste Comte The (French (philosopher
Auguste Comte((1798-1857) coined the term soci-
ology from the Latin socius (“social, being with
others”) and the Greek logos (“study of”) to describe
a new science that would engage in the study of
society. Even though he never actually conducted
sociological research, Comte is considered by some
to be the ffounder of sociology.” Comte’s theory that
societies contain!social statics (forces for social order
and stability) and social dynamics (forces for conflict
and change) continues to be used, although not in
these exact terms, in contemporary sociology.

Comte stressed that the methods of the natural
sciences should be applied to the objective study of
society. He sought to unlock the secrets of society
so that intellectuals like him could become the new
secular (as contrasted with religious) “high priests”
of society (Nisbet, 1979). For Comte, the best poli-
cies involved order and authority. He envisioned
that a new consensus would emerge on social issues
and that the new science of sociology would play
a significant part in the reorganization of society
(Lenzer, 1998).

Comte’s  philosophy became known as
positivism—a belief that the world can best
be understood through scientific inquiry. He
believed that positivism had two dimensions:
(1) methodological-—the application of scientific
knowledge to both physical and social phenomena—
and((2) social and political-—the use of such knowl-
edge to predict the likely results of different policies
so that the best one could be chosen.

Social analysts have praised Comte for his advo-
cacy of sociology and his insights regarding linkages
between the social structural elements of society
(such as family, religion, and government) and
social thinking in specific historical periods. How-
ever, a number of contemporary sociologists argue
that Comte contributed to an overemphasis on the
“natural science model” and focused on the experi-
ences of a privileged few, to the exclusion by class,
gender, race, ethnicity, and age of all others.

Harriet Martineau Comte’s works were made
more accessible for a wide variety of schol-
ars through the efforts of the British sociologist
Harriet Martineau (1802-1876). Until recently,
Martineau received no recognition in the field of
sociology, partly because she was a woman in a male-
dominated discipline and society. Not only did
she translate and condense Comte’s works, but she
was also an active sociologist in her own right.

© Spencer Amold/Getty Images
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IRM: Student Activities: Introduce theoretical sociology by asking
your students to come up with some of their own theories about
“why things are the way they are” in society. Keep asking the
question “why?”in response to their explanations. Doing so will
help push students into more general and abstract thinking and
lead them toward key theories discussed in this chapter.

Extra Examples: The founders of the Brazilian republic included
“Order and Progress” on their flag to reflect Comte’s motto for

positivism: “Love as a principle and order as the basis; progress
as the goal” Have students research Comte’s global influence
(statemaster.com).

« Extra Examples: The “Sociological Tour Through Cyberspace”
website provides additional resources on Auguste Comte: trinity
.edu/mkearl.

« For Discussion: Have students discuss Comte’s view that “Religion
is an illusion of childhood, outgrown under proper education.”
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Martineau studied the social customs of Britain
and the United States, analyzing the consequences
of industrialization and capitalism. In Society in
America (1962/1837), she examined religion, poli-
tics, child rearing, slavery, and immigration in the
United States, paying special attention to social
distinctions based on class, race, and gender. Her
works explore the status of women, children, and
“sufferers” (persons who are considered to be crimi-
nal, mentally ill, handicapped, poor, or alcoholic).
Martineau advocated racial and gender equality.
She was also committed to creating a science of
society that would be grounded in empirical obser-
vations and widely accessible to people. She argued
that sociologists should be impartial in their assess-
ment of society but that it is entirely appropriate to
compare the existing state of society with the prin-
ciples on which it was founded (Lengermann and
Niebrugge-Brantley, 1998).(Martineau believed that
a better society would emerge if women and men
were treated equally, enlightened reform occurred,
and cooperation existed among people in all social

classes (but led by the middle class).

Unlike Comte, who was
strongly influenced by the upheavals of the French
Revolution, (the British social theorist Herbert
Spencer (1820-1903) was born in a more peace-
ful and optimistic period in his country’s history.
Spencer’s major contribution to sociology was an
evolutionary perspective on social order and social
change.|Evolutionary theory is “a theory to explain
the mechanisms of organic/social change” (Haines,
1997: 81). According to Spencer’s Theory of General
Evolution, society, like a biological organism, has
various interdependent parts (such as the family, the
economy, and the government) that work to ensure
the stability and survival of the entire society.

Spencer believed that societies develop through a
process of “struggle” (for existence) and “fitness” (for
survival), which he referred to as the “survival of
the fittest” Because this phrase is often attributed to
Charles Darwin, Spencer’s view of society is known
as social Darwinism—the belief that those species
of animals, including human beings, best adapted
to their environment survive and prosper, whereas
those poorly adapted die out. Spencer equated this
process of natural selection with progress because
only the “fittest” members of society would survive

A Herbert Spencer

the competition, and the “unfit” would be filtered
out of society.

Critics believe that his ideas are flawed because
societies are not the same as biological systems;
people are able to create and transform the environ-
ment in which they live. Moreover, the notion of the
survival of the fittest can easily be used to justify
class, racial-ethnic, and gender inequalities and to
rationalize the lack of action to eliminate harmful
practices that contribute to such inequalities.

positivism a term describing Auguste Comte’s belief
that the world can best be understood through
scientific inquiry.

social Darwinism Herbert Spencer’s belief that those
species of animals, including human beings, best
adapted to their environment survive and prosper,
whereas those poorly adapted die out.

Active Learning: Ask students to rephrase the following sentence
from the text in their own words: “She [Harriet Martineau] argued
that sociologists should be impartial in their assessment of society
but that it is entirely appropriate to compare the existing state of
society with the principles on which it was founded.”

ASA Task Force Recommendation: #7 Sociological Literacy
Recent Events: Have students discuss the role of gender in Hillary
Clinton’s campaign for president. Did the public or the press judge
her by different standards from those used for other candidates?

© Hulton Archive/Getty Images

« ASA Task Force Recommendation: #7 Sociological Literacy

« Sociological Imagination: Point out that many traditional and
industrial societies (including the United States) once saw slavery
and caste systems as reflecting the natural dominance of the
“fittest” Have students discuss how social Darwinism might confuse
what is with what should be or what must be in society.

Active Learning: Ask students to brainstorm and come up with
examples of “survival of the fittest” social Darwinism in our own

culture.
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A Emile Durkheim

French sociologist Emile
Durkheim (1858-1917) stressed that people are
the product of their social environment and that
behavior cannot be understood fully in terms of
individual biological and psychological traits. He
believed that the limits of human potential are
socially based, not biologically based.

In his work (The Rules of Sociological Method
(1964a/1895), Durkheim set forth one of his most
important contributions to sociology: (the idea
that societies are built on social facts. Social facts

are patterned ways of acting, thinking, and feel-
ing that exist outside any one individual but that
exert social control over each person. Durkheim
believed that social facts must be explained by other
social facts—by reference to the social structure
rather than to individual attributes.

Durkheim observed that rapid social change
and a more specialized division of labor produce
strains in society. These strains lead to a breakdown
in traditional organization, values, and authority
and to a dramatic increase in/@anomie—a condition
in which social control becomes ineffective as a
result of the loss of shared values and of a sense of
purpose in society. According to Durkheim, ano-
mie is most likely to occur during a period of rapid
social change. In Suicide (1964b/1897), he explored

the relationship between anomic social conditions
and suicide, a concept that remains important in the
twenty-first century (see “Sociology Works!”).

Durkheim’s contributions to sociology are so sig-
nificant that he has been referred to as “the crucial
figure in the development of sociology as an aca-
demic discipline [and as] one of the deepest roots
of the sociological imagination” (Tiryakian, 1978:
187). He is described as the founding figure of the
functionalist theoretical tradition.

Although they acknowledge Durkheims impor-
tant contributions, some critics note that his emphasis
on societal stability, or the “problem of order”—how
society can establish and maintain social stability and
cohesiveness—obscured the subjective meaning that
individuals give to social phenomena such as religion,
work, and suicide. From this view, overemphasis on
structure and the determining power of “society”
resulted in a corresponding neglect of agency (the
beliefs and actions of the actors involved) in much of
Durkheim’s theorizing (Zeitlin, 1997).

Differing Views on the Status Quo:
Stability Versus Change

Together with Karl Marx, Max Weber, and Georg
Simmel, Durkheim established the course of mod-
ern sociology. We will look first at Marx’s and
Weber’s divergent thoughts about conflict and social
change in societies and then at Georg Simmel’s
microlevel analysis of society.

In sharp contrast to Durkheim’s focus
on the stability of society, German economist and
philosopher Karl Marx (1818-1883) stressed that

history is a continuous clash between conflict-
ing ideas and forces. He believed that conflict—

especially class con s necessary in order to

produce social change and a better society. For
Marx, the most important changes are economic. He
concluded that the capitalist economic system was
responsible for the overwhelming poverty that he
observed in London at the beginning of the Indus-
trial Revolution (Marx and Engels, 1967/1848).

In the Marxian framework, (class conflict is the
struggle between the capitalist class and the working
class. The capitalist class, or bourgeoisie, comprises
those who own and control the means of production—
the tools, land, factories, and money for investment

Historical Perspective: Herbert Spencer believed that the “great
aim of education is not knowledge but action.” Ask students if they
agree with this claim and to explain why or why not.

Sociological Imagination: How do people experience shared
values these days? Do online social networking sites promote or
confuse shared values?

ASA Task Force Recommendation: #7 Sociological Literacy

« Applied Sociology: “The philosophers have only interpreted the
world, in various ways; the point, however, is to change it” (Karl
Marx). Students may be unfamiliar with Marx’s influence on world
history. Introduce socialism and communism, along with the
pivotal role of Marxist thought in global history and culture.

« Global Perspective: Have students research and discuss the
leftward movement of politics in Latin America and the continuing
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The bond attaching [people] to life slackens because the
bond which attaches [them] to society is itself slack.
—Emile Durkheim, Suicide (1964b/1897)

Although this statement described social conditions
accompanying the high rates of suicide found in late-
nineteenth-century France, Durkheim’s words ring true today
as we look at contemporary suicide rates for cities such as
Bangalore, which some refer to as “India’s Suicide City” (Guha,
2004).

At first glance, we might think that the outsourcing of jobs
in the technology sector—from high-income nations such
as the United States to India—would provide happiness and
job satisfaction for individuals in cities such as Bangalore and
New Delhi who have gained new opportunities and higher
salaries in recent years as a result of outsourcing. News sto-
ries have focused on the wealth of opportunities that these
outsourced jobs have brought to millions of men and women
in India, most of whom are in their twenties and thirties and
who now earn larger incomes than do their parents and many
of their contemporaries. However, the underlying story of
what is really going on in these cities stands in stark contrast:
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A Karl Marx

influence of Marxist ideas in the region (Cuba, Venezuela, Brazil,
Bolivia, Chile, Uruguay, and Nicaragua).

» ASA Task Force Recommendation: #7 Sociological Literacy

« Popular Culture: Ask students to imagine how Karl Marx would
interpret the U.S. hip-hop/rap music subculture. Would he be right
to see it as an expression of class consciousness? What might he
miss in such an interpretation?

_sociology works!

Durkheim’s Sociology of Suicide and Twenty-First-Century India

Rapid urbanization and fast-paced changes in the economy
and society are weakening social ties that have been very im-
portant to individuals. Social bonds have been weakened or
dissolved as people move away from their families and their
community. Life in the cities moves at a much faster pace than
in the rural areas, and many individuals experience loneliness,
sleep disorders, family discord, and major health risks such as
heart disease and depression (Mahapatra, 2007). In the words
of Ramachandra Guha (2004), a historian residing in India,
Durkheim’s sociology of suicide remains highly relevant to
finding new answers to this challenging problem:“The rash of
suicides in city and village is a qualitatively new development
in our history. We sense that tragedies are as much social as
they are individual. But we know very little of what lies behind
them. What we now await, in sum, is an Indian Durkheim.”

reflect & analyze

How does sociology help us to examine seemingly private
acts such as suicide within a larger social context? Why are
some people more inclined to commit suicide if they are
not part of a strong social fabric?

that form the economic basis of a society. The work-
ing class, or|proletariat, is composed of those who
must sell their labor because they have no other
means to earn a livelihood. From Marx’s view-
point, the capitalist class controls and exploits the
masses of struggling workers by paying less than
the value of their labor. This exploitation results
in workers' alienation—a feeling of powerlessness

social facts Emile Durkheim’s term for patterned
ways of acting, thinking, and feeling that exist outside
any one individual but that exert social control over
each person.

anomie Emile Durkheim’s designation for a condition
in which social control becomes ineffective as a result
of the loss of shared values and of a sense of purpose

in society.

ASA Task Force Recommendation: #7 Sociological Literacy
IRM: Lecture Ideas: Compare Simmel’s ideas about social spheres
with Tonnies's ideas about Gemeinschaft and Gesellschaft society.
IRM: “Sociology Works!” Use this feature’s questions for an in-class
writing assignment.

ASA Task Force Recommendation: #7 Sociological Literacy

13
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and estrangement from other people and from one-

Marx is regarded as one of the most profound
sociological thinkers; however, his social and eco-
nomic analyses have also inspired heated debates
among generations of social scientists. Central to
his view was the belief that

he existing state of society) involved
the oppression of most of the population by a small
group of wealthy people. Those who believe that
sociology should be value free are uncomfortable
with Marx’s advocacy of what some perceive to be
radical social change. Scholars who examine society
through the lens of race, gender, and class believe
his analysis places too much emphasis on class rela-
tions, often to the exclusion of issues regarding race/
ethnicity and gender.

Max Weber
(

© Hulton Archive/Getty Images

A Max Weber

Even so, he thought that economic systems were

heavily influenced by other factors in a society.
Unlike many early analysts who believed that val-

ues could not be separated from the research pro-

esearch should be conducted in a sci-
entific manner and should exclude the researcher’s

(Turner,
Beeghley, and Powers, 2002). However, Weber real-
ized that social behavior cannot be analyzed by the
objective criteria that we use to measure such things
as temperature or weight. Although he recognized
that sociologists cannot be totally value free, Weber
stressed that they should emplo (German
for “understanding” or “insight”) to gain the abil-
ity to see the world as others see it. In contempo-
rary sociology, Weber’s idea is incorporated into the
concept of the sociological imagination (discussed
earlier in this chapter).

Weber was also concerned that large-scale orga-
nizations were becoming increas-
ingly oriented toward routine administration and a
specialized division of labor,

Accord-

is the most significant factor in determin-
ing the social relations between people i1-
hFrom this view, bureaucratic domination
can be used to maintain powerful (capitalist) inter-
ests in society. As discussed in Chapter 5 (“Groups
and Organizations”), Weber’s work on bureaucracy
has had a far-reaching impact.

Weber made significant contributions to mod-

ern sociology by emphasizing the goal o
and the necessity of understanding how

others see the world. He also provided important
insighs on th QENGERERREOAIEE

and many other topics. In his writ-
ings, Weber was more aware of women’s issues than
many of the scholars of his day. Perhaps his aware-
ness at least partially resulted from the fact that his
wife, Marianne Weber, was an important ﬁgure in
the women’s movement in Germany in the early
twentieth century (Roth, 1988).

Georg Simmel At about the same time that
Durkheim was developing the field of sociology in
France, th eorg Simmel (pro-
nounced ZIM-mel) was theorizing

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
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« IRM: Have students contrast the emphasis on class struggles and
bureaucratic institutions in Marx and Weber, respectively. Which do
they think has a bigger impact on contemporary life?

« Media Coverage: Ask students to examine political campaigns and
their use of populism and other forms of class solidarity to win over
voters.

« Active Learning: Examine Simmel’s concept of patterned
interactions. Ask students to explore how college classes, student/
student, and student/professor interactions are examples. Have
them come up with other examples and diagram the “web” of
patterned interactions in their own lives.
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A Georg Simmel

about society as a web of patterned interactions
among people. In The Sociology of Georg Simmel
(1950/1902-1917), he analyzed how

He developed an approach that
focuses attention on the universal recurring social
forms that underlie the varying content of social
interaction. Simmel referred to these forms as the

“geometry of social life”

Like the other social thinkers of his day, Simmel
analyzed the impact of industialization and arband
i on peoples lives. He concluded that class
conflict was becoming more pronounced in modern
industrial societies. He also linked the increase in
individualism, as opposed to concern for the group,
to the fact that people now had many cross-cutting
“social spheres” —membership in a number of orga-
nizations and voluntary associations—rather than
having the singular community ties of the past.

© The Granger Collection, New York

A According to the sociologist Georg Simmel, society is a
web of patterned interactions among people. If we focus on
the behavior of individuals only, we may miss the underlying
forms that make up the “geometry of social life.”

Simmel’s contributions to sociology are signifi-
cant. He wrote more thaniand numer-
ous essays on diverse topics, leading some critics to
state that his work is fragmentary and piecemeal.
However, his thinking has influenced a wide array of

sociologists, including the members of the “Chicago
School” in the United States.

The Beginnings of Sociology
in the United States

From Western Europe, sociology spread in the
1890s to the United States, where it thrived as a
result of the intellectual climate and the rapid rate
of social change. The first departments of sociology
in the United States were located at the University of
Chicago and at Atlanta University, then an African
American school.

The Chicago School The first department of
sociology in the United States was established at
the University of Chicago, where the faculty was
instrumental in starting the American Sociological
Society (now known as the American Sociological
Association). Robert E. Park (1864-1944), a mem-
ber of the Chicago faculty, asserted that urbaniza-
tion has a disintegrating influence on social life by
producing an increase in the crime rate and in racial

© Simon Jarratt/Cardinal/Corbis
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A Jane Addams

and class antagonisms that contribute to the segre-

ation and isolation of neighborhoods (Ross, 1991).
(Geoge Herbert Mead (1863-1931). another mern-

this chapter.

Jane Addams Jane Addams (1860-1935) is one
of the best-known early women sociologists in the
United States because she foundedﬁ one
of the most famous settlement houses, in an impov-
erished area of Chicago. Throughout her career, she
was actively engaged in sociological endeavors: She
lectured at numerous colleges, was a charter mem-
ber of the American Sociological Society, and pub-
lished a number of articles and books. Addams was
one of the authors o

a ground-breaking book that used

She was also awarded a
or her assistance to the underprivileged.

W. E. B. Du Bois and Atlanta University The
second department of sociology in the United States
was founded by W. E. B. Du Bois at
Atlanta University. He created a laboratory of soci-
ology, instituted a program of systematic research,
founded and conducted regular sociological con-
ferences on research, founded two journals, and
established a record of valuable publications. His
classic work,

(1967/1899), was based on his research into
Philadelphia’s African American community and

ber of the faculty at Chicago, founded the-
*Which is discussed later in

© AP Images

© Bettmann/Corbis

A W.E.B.Du Bois

stressed the strengths and weaknesses of a com-
munity wrestling with overwhelming social prob-
lems. Du Bois was one of the first scholars to note
that a dual heritage creates conflict for people of
color. He called this duali

u Bois pointed out that although people
in this country espouse such values as democracy,
freedom, and equality, they also accept racism and
group discrimination. African Americans are the
victims of these conflicting values and the actions
that result from them (Benjamin, 1991).

Contemporary Theoretical
Perspectives

Given the many and varied ideas and trends that
influenced the development of sociology, how do
contemporary sociologists view society? Some see it
as basically a stable and ongoing entity; others view
it in terms of many groups competing for scarce
resources; still others describe it based on the every-
day, routine interactions among individuals. Each of
these views represents a method of examining the
same phenomena. Each is based on general ideas
about how social life is organized and represents an
effort to link specific observations in a meaningful
way. Each uses a

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
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« ASA Task Force Recommendation: #8: The Centrality of Race,
Class, and Gender in Society and Sociological Analysis

« IRM: Lecture Idea: Contrast Du Bois’s ideas with those of Booker T.
Washington, and warn students about the dehumanizing effect of
assuming that members of various minority groups all think alike.
(See a similar comment in the section on feminist theory in the
text.)

« Extra Examples: Have students discuss this statement:“It is a
peculiar sensation, this double-consciousness, this sense of always
looking at one’s self through the eyes of others, of measuring one’s
soul by the tape of a world that looks on in amused contempt and
pity. ... The history of the American Negro is the history of this
strife—this longing to attain self-conscious manhood, to merge his
double self into a better and truer self. .. " (W. E. B. Du Bois, 1903).
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and (occasionally) predict social events. Each the-
ory helps interpret reality in a distinct way by pro-
viding a framework in which observations may be
logically ordered. Sociologists refer to this theoreti-
cal framework as a EersEective—Ql overall approach
to or viewpoint on some subject. Three major theo-
retical perspectives have been predominant in U.S.
sociology: the functionalist, conflict, and symbolic
interactionist perspectives.: Other perspectives, such
as postmodernism, have emerged and gained accep-
tance among some social thinkers more recently.
Before turning to the specifics of these perspectives,
we should note that some theorists and theories do
not fit neatly into any of these perspectives.

Functionalist Perspectives

Also known as functionalism and structural func-
tionalism, functionalist perspectives are based on
the assumption that society is a stable, orderly sys-

tem. |This stable system is characterized by societal
consensus, whereby the majority of members share a
common set of values, beliefs, and behavioral expec-
tations. According to this perspective, (@ society is
composed of interrelated parts, each of which serves
a function and (ideally) contributes to the overall
stability of the society. Societies develop social struc-
tures, or institutions, that persist because they play

A Talcott Parsons

© The Granger Collection, New York

A Robert Merton

a part in helping society survive. These institutions
include the family, education, government, religion,
and the economy. If anything adverse happens to
one of these institutions or parts, all other parts are
affected, and the system no longer functions properly.

Talcott Parsons and Robert Merton  Talcott
Parsons((1902-1979), perhaps the most influential
contemporary advocate of the functionalist per-
spective, stressed that all societies must provide for
meeting social needs in order to survive. Parsons
(1955) suggested, for example, that a division of
labor (distinct, specialized functions) between
husband and wife is essential for family stability
and social order. The husband/father performs the
instrumental tasks, which involve leadership and
decision-making responsibilities in the home and

— —_—
theory aset of logically interrelated statements
that attempts to describe, explain, and (occasionally)
predict social events.

functionalist perspectives the sociological approach
that views society as a stable, orderly system.

« ASA Task Force Recommendation: #7 Sociological Literacy

« Active Learning: To help understand functionalist perspectives,
ask students to write about the ways that a typical family works.
They should list the various functions fulfilled by parents, infants,
adult children, grandparents, aunts and uncles, different ages,
genders, and so on.

« For Discussion: Point to the following sentence in the text: “Each
theory helps interpret reality in a distinct way by providing a

Estate of Robert K. Merton, photo by Sandra Still
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framework in which observations may be logically ordered.” What
are some of the theories that your students are using to interpret
reality?

Sociological Imagination: To help students with their critical
thinking, ask them to write about how the various social
institutions have “worked” (or not worked) in their lives.

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
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PART 1 | STUDYING SOCIETY AND SOCIAL LIFE

employment outside the home to support the fam-
ily. The wife/mother is responsible for thelexpressive
tasks, including housework, caring for the children,
and providing emotional support for the entire fam-
ily. Parsons believed that other institutions, includ-
ing school, church, and government, must function
to assist the family and that all institutions must
work together to preserve the system over time
(Parsons, 1955).

Functionalism was refined further by Robert K.
Merton (1910-2003), who distinguished between
manifest and latent functions of social institutions.
Manifest functions are intended and/or overtly
recognized by the participants in a social unit. [n
contrast, latent functions are unintended functions
that are hidden and remain unacknowledged by
participants. For example, a manifest function of
education is the transmission of knowledge and skills
from one generation to the next; a latent function is
the establishment of social relations and networks.
Merton noted that all features of a social system may
not be functional at all times; (dysfunctions are the
undesirable consequences of any element of a soci-
ety. A dysfunction of education in the United States is
the perpetuation of gender, racial, and class inequali-
ties. Such dysfunctions may threaten the capacity of
a society to adapt and survive (Merton, 1968).

How might functionalists analyze the
problem of suicide among young people? Most
functionalists emphasize the importance to a soci-
ety of shared moral values and strong social bonds.
When rapid social change or other disruptive con-
ditions occur, moral values may erode, and people
may become more uncertain about how to act and
about whether or not their life has meaning.

In sociologist'Donna Gaines’s (1991) study of the
suicide pact of four teenagers in Bergenfield, New
Jersey, she concluded that Durkheim’s description of
both fatalistic and anomic suicide could be applied to
the suicides of some teenagers. In regard to fatalistic
suicide, people sometimes commit suicide “because
they have lost the ability to dream” (Gaines, 1991:
253). According to Gaines, the four teenagers who
took their lives in Bergenfield were bound closely
together in a shared predicament: They wanted to
get out, but they couldn’t. As one young man noted,
“They were beaten down as far as they could go”
because they lacked confidence in themselves and
were fearful of the world they faced. In other words,
they felt trapped, and to them—without having a
sense of meaningful choices—the only way out was
to commit suicide (Gaines, 1991: 253). But, accord-
ing to Gaines, fatalistic suicide does not completely
explain the experiences of suicidal
young people. Young people may
also engage in anomic suicide,
where the individual does not feel
connected to the society. In fact,
as Gaines (1991: 253) notes, “the
glue that holds the person to the
group isn't strong enough; social
bonds are loose, weak, or absent.
To be anomic is to feel disengaged,
adrift, alienated. Like you don't fit
in anywhere, there is no place for

<« Shopping malls are a reflection of a
consumer society. A manifest function
of a shopping mall is to sell goods
and services to shoppers; however, a
latent function may be to provide a
communal area in which people can
visit friends and eat. For this reason,
food courts have proven to be a boon
in shopping malls around the globe.

© Bob Daemmrich/The Image Works

« Media Coverage: U.S. soldiers’ suicide rates have been rising at an
alarming rate over the past several years. Have students research
this in the national news media. Might these types of suicides have
a sociological explanation?

« Popular Culture: Sociologist Donna Gaines has a personal blog
site: http://drdonnagaines.blogspot.com.

« Active Learning: In small groups, ask students to tackle the
problem of anomic suicide. How can individuals feel more
connected to society? What are the major obstacles to solving the
problems associated with anomie?

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage Learning reserves the right to remove additional content at any time if subsequent rights restrictions require it.


http://drdonnagaines.blogspot.com
ranaimranuos
Highlight

ranaimranuos
Highlight

ranaimranuos
Highlight

ranaimranuos
Highlight

ranaimranuos
Highlight

ranaimranuos
Highlight


you: in your family, your school, your town—in the
social order”

Conflict Perspectives

According to conflict perspectives, groups in soci-
ety are engaged in a continuous power struggle
for control of scarce resources. Conflict may take
the form of politics, litigation, negotiations, or
family discussions about financial matters. (Sim-
mel, Marx, and Weber contributed significantly to
this perspective by focusing on the inevitability of
clashes between social groups. Today, advocates of
the conflict perspective view social life as a continu-
ous power struggle among competing social groups.

Max Weber and C. Wright Mills As previ-
ously discussed, Karl Marx focused on the exploita-
tion and oppression of the proletariat (the workers)
by the bourgeoisie (the owners or capitalist class).
Max Weber recognized the importance of economic

A C.Wright Mills

© Hulton Archive/Getty Images

conditions in producing inequality and conflict in
society, but he added power and prestige as other
sources of inequality. Weber (1968/1922) defined
power as the ability of a person within a social rela-
tionship to carry out his or her own will despite resis-

tance from others, and prestige as a positive or negative
social estimation of honor (Weber, 1968/1922).

C. Wright Mills (1916-1962), a key figure in
the development of contemporary conflict theory,
encouraged sociologists to get involved in social
reform. Mills encouraged everyone to look beneath
everyday events in order to observe the major
resource and power inequalities that exist in society.
He believed that the most important decisions in the
United States are made largely behind the scenes by
the power elite—a small clique composed of top cor-
porate, political, and military officials. Mills’s power
elite theory is discussed in Chapter 13 (“Politics and
the Economy in Global Perspective”).

The conflict perspective is not one unified the-
ory but rather encompasses several branches. One
branch is the neo-Marxist approach, which views
struggle between the classes as inevitable and as
a prime source of social change. A second branch
focuses on racial-ethnic inequalities and the contin-
ued exploitation of members of some racial-ethnic
groups. A third branch is the(feminist perspective,
which focuses on gender issues.

The Feminist Approach A feminist theoreti-
cal approach (or “feminism”) directs attention to
womens experiences and the importance of gender
as an element of social structure. This approach is
based on the belief that “women and men are equal
and should be equally valued as well as have equal
rights” (Basow, 1992). According to feminist theo-
rists, we live in alpatriarchy, a system in which men

manifest functions functions that are intended and/
or overtly recognized by the participants in a social
unit.

latent functions unintended functions that are
hidden and remain unacknowledged by participants.

conflict perspectives the sociological approach that
views groups in society as engaged in a continuous
power struggle for control of scarce resources.

Active Learning: Have your class discuss Weber’s conceptions of power
and prestige. Have them identify examples from their own social lives.
ASA Task Force Recommendation: #7 Sociological Literacy

IRM: Questions for Discussion: Where might Mills’s theory of the
“power elite” apply in contemporary society? Could it ever distort
our view of society, as in conspiracy theories?

SS3ID0¥d HOHVY3ISIY ANV IAILDIdSHId 1VDIDO0TOID0S IHL | L YILdVHD

« Popular Culture: Ask your class if they can come up with a list of
things Oprah Winfrey does not have the power to accomplish. Use
this to help students understand the powerful impact of prestige in
a democratic society.

Active Learning: Have students write down their first impressions of
the term feminism. Group students, and then ask them to share their
thoughts on this word. Consider creating a collective list of negative
and positive impressions of the word. Which list is larger? Why?
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dominate women and in which things that are con-
sidered to be “male” or “masculine” are more highly
valued than those considered to be “female” or “fem-
inine” The feminist perspective assumes that gender
is socially created, rather than determined by ones
biological inheritance, and that change is essential
in order for people to achieve their human poten-
tial without limits based on gender. Some feminists
argue that women’s subordination can end only after
the patriarchal system becomes obsolete. However,
feminism is not one single, unified approach; there
are several feminist perspectives, which are dis-
cussed in Chapter 10 (“Sex and Gender”).

Applying Conflict Perspectives to Suicide
How might advocates of a conflict approach explain
suicide among teenagers and young people?

Social Class  Although many other factors may be
present, social class pressures may affect rates of sui-
cide among young people when they perceive that
they have few educational or employment oppor-
tunities in our technologically oriented society and
little hope for the future. As a result, young people
from low-income or working-class family back-
grounds may believe that they are among the most
powerless people in society. However, class-based
inequality alone cannot explain suicides among
young people because teenage suicides also occur
among affluent young people (Colt, 1991).

Gender In North America, females are more
likely to attempt suicide, whereas males are more

< Asone of the wealthiest and most-beloved
entertainers in the world, Oprah Winfrey is an
example of Max Weber’s concept of prestige—a
positive estimate of honor. Ms. Winfrey has used
her success and prestige to do good works for
many causes, including starting the Oprah Winfrey
Leadership Academy for Girls in South Africa.

likely to actually take their own life.
Despite the fact that women’s suicidal
behavior has traditionally been attrib-
uted to problems in their interpersonal
relationships, such as loss of a boyfriend,
lover, or husband, feminist analysts
believe that we must examine social struc-
tural pressures that are brought to bear on
young women and how these may contribute to their
behavior—for example, cultural assumptions about
women and what their multiple roles should be in
the family, education, and the workplace. Women
also experience unequal educational and employ-
ment opportunities that may contribute to feelings
of powerlessness and alienation. Recent research
shows that there are persistent gender gaps in U.S.
employment, politics, and other areas of social life
that tend to adversely affect women more than men.

© AP Images/Denis Farrell

Race Racial subordination may be a factor in
some suicides. (> Figure 1.2 displays U.S. suicides
in terms of race and sex.) This fact is most glaringly
reflected in the extremely high rate of suicide among
Native Americans, who constitute about 1 percent
of the U.S. population. The rate of suicide among
young Native American males on government-
owned reservations is especially high, and almost 60
percent of Native American suicides involve firearms
(National Center for Injury Prevention and Control,
2009). Most research has focused on individualis-
tic reasons why young Native Americans commit
suicide; however, analysts using a race-and-ethnic
framework focus on the effect of social inequalities
and racial discrimination on suicidal behavior.

Symbolic Interactionist Perspectives

The conflict and functionalist perspectives have
been criticized for focusing primarily on macro-
level analysis. A (macrolevel analysis examines
whole societies, large-scale social structures,

« Research: “The stereotype that boys do better at math is still
held widely by teachers and parents. ... . | still hear anecdotes
about guidance counselors steering girls away from engineering,
telling them they won't be able to do the math”(New York Times,
7/25/2008). Have students evaluate this statement from Professor
Janet Hyde, whose study found no sex differences in math scores
in grades 2-11.

ASA Task Force Recommendation: #7 Sociological Literacy
Figure Note: After examining the chart presented in Figure 1.2, ask
students why they think males are more successful at suicide than
females. What would a macrolevel analysis of this type of question
look like? What would a microlevel analysis look like?

« Active Learning: What are the symbols that are in place in your
class that give meaning to experience and interactions? Have

Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage Learning reserves the right to remove additional content at any time if subsequent rights restrictions require it.
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Source: National Center for Health Statistics, 2008.

instead of looking at impor-
tant social dynamics in individuals’ lives. Our third
perspective, symbolic interactionism, fills this void
by examining people’s day-to-day interactions and
their behavior in groups. Thus, symbolic inter-

Theorists using
perspective

that symbols play in giving meaning to human com-
munication.

Examples of symbols
include signs, gestures, written language, and shared
values.

example, a ring to indicate a couple’s engagement.
But symbolic communication occurs in a variety
of forms, including facial gestures, posture, tone of

voice, and other symbolic gestures (such as a hand-
shake or a clenched fist).

Symbols are instrumental in helping people derive
meanings from social interactions. In social encoun-
ters, each person’s interpretation or definition of a
given situation becomes rom that
persons viewpoint. We often assume that what we
consider to be “reality” is shared by others; however,
this assumption is often incorrect.

If a person shouts “Fire!” in
a crowded movie theater, for example, that language
produces the same response (attempting to escape)
in all of those who hear and understand it. When

macrolevel analysis an approach that examines
whole societies, large-scale social structures, and
social systems.

microlevel analysis sociological theory and research
that focus on small groups rather than on large-scale
social structures.

symbolic interactionist perspectives the
sociological approach that views society as the sum of
the interactions of individuals and groups.

$S3D08d HOYVISIY ANV IAILDIdSHId T¥DIDOTOID0S FHL | L 4ILdVHD

students come up with a list on their own, starting with the
Chicago School’s examples. Then compare lists with two other
students. Create a combined list as an all-class activity.

IRM: See the IRM for discussion questions focusing on definitions
of race/ethnicity, gender, class, and age.

ASA Task Force Recommendation: #7 Sociological Literacy

« Applied Sociology: Use concepts from Goffman’s dramaturgical
analysis to help students understand their local shopping mall
and the methods used to market status, sex, and success. You may
want to quote Ralph Waldo Emerson: “We are symbols and inhabit
symbols.”

« IRM: Question for Discussion: What are some of the pros and cons
of taking either a macrolevel or microlevel analysis of society?
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.. .\ sociology in global perspective

3) Postmodern Problems in France: Worker Stress and Suicide Rates

When | started as a psychiatrist, 35 years ago, my patients
were talking about their personal lives. Now it’s all about
their jobs. People are suffering in the workplace. They
shouldn't be, from the logic of management. After all, they
have a good job, a nice vacation. But they are suffering.
—NMarie-France Hirigoyen, a psychiatrist in France,
describing how workers who many believe should feel
secure are complaining about rapid economic changes
and job-related stress (gtd. in Jolly and Saltmarsh, 2009)

Although social scientists and health care professionals be-
lieve that many factors contribute to an increase in the num-
ber of suicides that occur in a region or a nation, there is some
consensus that an increase in the suicide rate in France might
be attributed to stress in the workplace. Some of the suicides
in France have drawn widespread media attention, including
a male worker who stabbed himself hara-kiri style in the mid-
dle of a meeting and a female employee who leaped to her
death from her fifth-floor office window (Jolly and Saltmarsh,
2009). Suicides such as these have brought about a question:
What is going on in a nation that is assumed by much of the

people in a group do not share the same meaning for
a given symbol, however, confusion results: People
who do not know the meaning of the word fire will
not know what the commotion is about. How people
interpret the messages they receive and the situations
they encounter becomes their subjective reality and
may strongly influence their behavior.

Applying Symbolic Interactionist Perspec-
tives to Suicide Social analysts applying a
symbolic interactionist framework to the study of
suicide would focus on a microlevel analysis of the
people’s face-to-face interactions and the roles they
played in society. In our efforts to interact with oth-
ers, we define the situation according to our own
subjective reality. This applies to suicide just as it
does to other types of conduct.

From this point of view, a suicide attempt may be
a way of moving toward other people—in the form of

rest of the world to have it made when it comes to work? For
many years, workers in France have had excellent job security,
a thirty-five-hour workweek, and lengthy, paid vacations.
Applying a postmodern perspective, what might contrib-
ute to an increase in the number of suicides in France? If we
think of the postmodern perspective regarding risk, it is pos-
sible to envision how some people who have a good job and
benefits might remain fearful. People who already think of
themselves as somewhat powerless may have an increase in
feelings of depression, fear, and ambivalence when they are
constantly exposed to increasing levels of personal risk. Ac-
cording to one labor union official, “Stress has become a na-
tional sport. We need employers to modify the way that they
organize work, but we don't have the impression that any-
thing will happen soon” (gtd. in Jolly and Saltmarsh, 2009: B3).
Although job security is somewhat guaranteed in France,
numerous companies are now facing competition in the
global marketplace, and some of them are cutting jobs
through voluntary departures, early retirement, and other
mechanisms short of actually giving workers “pink slips” that
terminate their employment. As current workers see this

a cry for help and personal acceptance—rather than a
move toward death (Colt, 1991). People may attempt
to communicate in such desperate ways because other
forms of communication have failed. For example,
a thirteen-year-old Illinois girl slashed her wrists
shortly before she knew her mother was expected to
come into her room; she wanted to show her parents
how upset and unhappy she was about their pend-
ing divorce. As the girl later said, “I didn't really want
to die. I just hoped and prayed that if Mom and Dad
knew how upset and unhappy I was, Dad would move
back in” (qtd. in Giffin and Felsenthal, 1983: 19).

Postmodern Perspectives

According to (poestmodern perspectives, existing
theories have been unsuccessful in explaining
social life in contemporary societies that are char-
acterized by postindustrialization, consumerism,

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
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« Media Coverage: Have students research media accounts of
the suicide epidemic at France Telecom, where 26 workers killed
themselves in an 18-month period during a major corporate
restructuring. Have them apply postmodern perspectives to
the changes in the company and its plans to cut one-fifth of its
workforce (CBS News, 11/20/2009).

« Global Perspective: Ask students to examine the recent histories
of Lithuania, Russia, Hungary, and Japan. What kinds of structural
shifts might help explain their having such high suicide rates? What
other factors in culture, society, and religion might explain these
statistics?
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going on around them, many of them are apparently becom-
ing concerned about their own future. Despite the ability to
keep their jobs, some employees are being asked to change
jobs internally, change work locations, or both. When work-
ers have a sense that constant upheaval is going on around
them, they become insecure even if they are reminded that
they have job security.

When we look at current economic issues from a global
perspective, particularly in light of a postmodern theoretical
approach, we can see that rapid social change (as suggested
by Durkheim) may be a factor in why some nations have a
higher rate of suicide than others. However, we can also see
that factors such as risk and the increasingly fragmented na-
ture of contemporary society may lead to feelings of stress
and ambivalence regardless of what the true nature of the
situation might be. In the words of Xavier Darcos, France’s em-
ployment minister, “We are in a transforming economy. . .. For
us, unemployment is the absolute failure. We prefer to have
people who don't feel totally happy at work, or to work part
time, rather than people being unemployed” (qtd. in Jolly and
Saltmarsh, 2009: B3).

According to the World Health Organization, France as a
nation has the eighth-highest suicide rate per 100,000 people,

and global communications. Postmodern social
theorists reject the theoretical perspectives we have
previously discussed, as well as how those theories
were created (Ritzer, 2000Db).

Postmodern theories are based on the assumption

with a rate of 26.4 per 100,000 for men and a rate of 9.2 per
100,000 for women (Jolly and Saltmarsh, 2009). Countries
with higher rates of suicide than France (in order from first to
seventh) are Lithuania (68.1 for men, 12.9 for women), Russia
(58.1 for men, 9.8 for women), Hungary (42.3 for men, 11.2 for
women), Japan (34.8 for men, 13.2 for women), Belgium (31.2
for men, 11.4 for women), South Korea (29.6 for men, 14.1 for
women), and Poland (27.8 for men, 4.6 for women). The rates
for men and women are listed separately so that you can see
the differences based on gender. This brings us to several im-
portant questions not only about the reasons for suicide but
also the pronounced gender differences in rates of suicide.

reflect & analyze

How is it that we can feel high levels of stress when we are
placed in situations where everything is supposedly all
right? Why do some workers in France feel as much stress
when they are asked to move from one position to another
as workers feel in the United States when they are laid off
or fired? How might the postmodern perspective on the
relationship between risk and the class structure be applied
to the problem of an increasing rate of suicide in France?

people at risk come to believe that social and eco-
nomic chaos looms before them and that no safety
net is provided by families, peers, and the larger
community. According to one theorist, there is a
relationship between risk and the class structure:

that the rapid social change that occurs as societies
move from modern to postmodern (or postindus-
trial) conditions has a harmful effect on people. One
evident change is a significant decline in the influ-
ence of social institutions such as the family, reli-
gion, and education on people’s lives. Those who live
in postmodern societies typically pursue individual
freedom and do not want the structural constraints
that are imposed by social institutions. However,
the collective ties that once bound people together
become weakened, placing people at higher levels of
risk—“probabilities of physical harm due to given
technological or other processes”—than in the past
(Beck, 1992: 4). As social institutions grow weaker,

“Wealth accumulates at the top, risks at the bottom”
(Beck, 1992: 35). Social inequality and class differ-
ences increase as people in the lower economic tiers
are exposed to increasing levels of personal risk
that, in turn, produce depression, fear, and ambiva-
lence. Problems such as these are found in nations
throughout the world, as discussed in the Sociology
in Global Perspective box.

postmodern perspectives the sociological approach
that attempts to explain social life in modern societies
that are characterized by postindustrialization,
consumerism, and global communications.
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Postmodern theory enhances our study of sociology
because it opens up broad new avenues of inquiry,
even as it challenges other theoretical perspectives
and asks pertinent questions about our current
belief systems. However, postmodern theory has
also been criticized for raising more questions than
it attempts to answer and for being so vague and
abstract that it is hard to understand and even more
difficult to apply (Ritzer and Goodman, 2004).

Applying Postmodern Perspectives to
Suicide  Although most postmodern social the-
orists have not addressed suicide as a social issue,
some sociologists believe that postmodern theory
can help us understand differing rates of suicide,
particularly among people in certain ethnic catego-
ries. Consider, for example, this research question:
Why in recent decades has there been a significant
increase in suicide rates among young African
American males between the ages of fifteen and
nineteen? Historically, African Americans at all
income levels had lower rates of suicide than other
ethnic groups in the United States—a fact that schol-
ars attributed to higher levels of religiosity and group
support that protected African Americans from sui-
cidal behavior (Willis, Coombs, Cockerham, and
Frison, 2002). However, this pattern changed over
the past two decades, particularly in the category of
young African American males between the ages of
fifteen and nineteen, a statistical group that now has
a rate of suicide comparable to that of young white
males (Willis et al., 2002).

Although youths across ethnic categories share
certain risk factors for suicide, such as social isolation,
feelings of marginality, high rates of unemployment,
and sometimes depression, young African American
males appear to be at greater risk for suicide (based
on postmodern theorization) because people in this
statistical category are among the most likely to be
at risk in other ways in a postmodern society. A
major problem for some African American young
men is the absence of educational and employment

opportunities. This problem is combined with other
issues, such as the weakening of the family structure,
a breakdown in community values, the diminished
importance of the African American church, and
the growing influence of the media in revealing the
vast inequalities that exist in the United States and
in other high-income nations. These problems have
been further exacerbated by a dramatic rise in the
drug trade and in possession of firearms (Willis
et al., 2002).

According to some sociologists, postmodern
theory helps explain why there are higher rates of
suicide among African American youths than in the
past: The transition from a modern to a postmodern
society has left them at greater risk than others due
to the loss of social support systems that previously
would have helped them cope with fear, depression,
and suicidal tendencies. In the past, African Ameri-
cans lived a community-oriented existence; today,
they face an “individualistic” society that contrib-
utes to personal stress and heightened vulnerabil-
ity without any place in which to turn (Willis et al,,
2002).

Each of the four sociological perspectives we
have examined involves different assumptions. Con-
sequently, each leads us to ask different questions
and to view the world somewhat differently. Differ-
ent aspects of reality are the focus of each approach.

The Concept Quick Review for this chapter sum-
marizes all four of these perspectives. Throughout
this book, we will be using these perspectives as
lenses through which to view our social world.

The Sociological Research
Process

What is the rela-

tionship between sociological theory and research?
“has
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« For Discussion: What are some of the various social meanings that
we can associate with suicide?

« Research: In 1933, Kiyoko Matsumoto committed suicide by
jumping into a volcano crater in Japan. A trend of copycat
suicides followed. Over the next year, 944 people (804 men, 140
women) followed her example and jumped into the same crater
(Time, 1/28/1935). Have students discuss this story from all four
sociological perspectives.

« ASA Task Force Recommendation: #7 Sociological Literacy

Applied Sociology: Ask students to talk about all the specialists and
other authorities in their lives. Instead of a central source of authority and
wisdom, our current culture produces a wide range of specialists. How
does might this contribute to the idea that we live fragmented lives?

For Discussion: The text asks this question: “Why in recent decades
has there been a significant increase in suicide rates among

young African American males between the ages of 15 and 197"
Before examining the postmodern explanation, ask students to
brainstorm alternative explanations in a class discussion.
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[ concept quick review 1.1 |

The Major Theoretical Perspectives

Perspective Analysis Level View of Society

Functionalist Macrolevel Society is composed of interrelated parts that work together to
maintain stability within society. This stability is threatened by
dysfunctional acts and institutions.

Conflict Macrolevel Society is characterized by social inequality; social life is a struggle
for scarce resources. Social arrangements benefit some groups at
the expense of others.

Symbolic Interactionist ~ Microlevel Society is the sum of the interactions of people and groups. Behavior

is learned in interaction with other people; how people define a
situation becomes the foundation for how they behave.

Postmodernist Macrolevel/Microlevel  Societies characterized by postindustrialization, consumerism, and

global communication bring into question existing assumptions

about social life and the nature of reality.
Theories

in quantitative research, whereas others engage in
qualitative research. With (quantitative research,
the goal is scientific objectivity, and the focus is
on data that can be measured numerically. Quan-
titative research (typically emphasizes complex sta-
tistical techniques. Most sociological studies on
suicide have used quantitative research. They have
compared rates of suicide with almost every con-
ceivable variable, including age, sex, race/ethnic-
ity, education, and even sports participation. For
example, researchers in one study examined the
effects of church membership, divorce, and migra-
tion on suicide rates in the United States at various
times between 1933 and 1980. The study concluded
that suicide rates were higher where divorce rates
were higher, migration higher, and church member-
ship lower (see Breault, 1986). (The Understanding
Statistical Data Presentations box explains how to

SS3ID0¥d HOHVY3ISIY ANV IAILDIdSHId 1VDIDO0TOID0S IHL | L YILdVHD

Generalizations Hypotheses

Observations

oo

A FIGURE 1.3 THETHEORY AND RESEARCH CYCLE
The theory and research cycle can be compared to a relay
race; although all participants do not necessarily start or stop

read numerical tables, how to interpret the data
and draw conclusions, and how to calculate ratios
and rates.)

at the same point, they share a common goal—to examine

all levels of social life.

Source: Adapted from Walter Wallace, The Logic of Science in Sociology. New York:

Aldine de Gruyter, 1971.

quantitative research sociological research
methods that are based on the goal of scientific
objectivity and that focus on data that can be
measured numerically.

been referred to as a continuous cycle, as shown
in » Figure 1.3 (Wallace, 1971).

Not all sociologists conduct research in the
same manner. Some researchers primarily engage

« Active Learning: The first step in the conventional research model
is to select and define the research problem. Ask students to
brainstorm together and come up with a list of five social research
problems. For extra credit, you could send students to the library to
find research studies that have already been conducted.

« ASA Task Force Recommendation: #7 Sociological Literacy

« Table Note: Use the diagram of the major theoretical perspectives
available on the PowerLecture disc to supplement your review of
the perspectives summarized above.
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Are men or women more likely to commit suicide? Are
suicide rates increasing or decreasing? Such questions can
be answered in numerical terms. Sociologists often use sta-
tistical tables as a concise way to present data because such
tables convey a large amount of information in a relatively
small space; M Table 1 gives an example. To understand a
table, follow these steps:

1.

Read the title. The title, “U.S. Suicides, by Sex and Method
Used, 1984 and 2005, tells us that the table shows rela-
tionships between two variables: sex and method of sui-
cide used. It also indicates that the table contains data
for two different time periods: 1984 and 2005.

Check the source and other explanatory notes. In this case,
the source is National Center for Injury Prevention and
Control, 2006. Checking the source helps determine its
reliability and timeliness. The first footnote indicates that
the table includes only people who reside in the United
States. The next footnote reflects that, due to rounding,
the percentages in a column may not total 100.0%. The
final two footnotes provide more information about ex-
actly what is included in each category.

Read the headings for each column and each row. The main
column headings in Table 1 are “Method,” “Males,” and
“Females.” These last two column headings are divided into
two groups: 1984 and 2005. The columns present informa-
tion (usually numbers) arranged ver-
tically. The rows present information
horizontally. Here, the row headings
indicate suicide methods.

Examine and compare the data. To
examine the data, determine what Method

14,926—an increase of 422—while female suicides
by firearms decreased by 523. This represents a total
increase (for males) and decrease (for females) in sui-
cides by firearms for the two years being compared.
The amount of increase or decrease can be stated as
a percentage: Total male suicides by firearms were
about 2.9 percent higher in 2005, calculated by di-
viding the total increase (422) by the earlier (lower)
number. Total female suicides by firearms were about
20 percent lower in 2005, calculated by dividing the
total decrease (523) by the earlier (higher) number.

b. Drawing appropriate conclusions. The number of female
suicides by firearms decreased about 20 percent between
1984 and 2005; the number for poisoning increased by
about 94 percent. We might conclude that more women
preferred poisoning over firearms as a means of killing
themselves in 2005 than in 1984. Does that mean fewer
women had access to guns in 2005? That poisoning one-
self became more acceptable? Although several possible
answers to these questions exist, one thing is evident as
we compare data on suicide by sex and method over
time: Firearms remain the most commonly used method
of suicide among males (usually in the range of 56-58
percent annually) while poisoning continues to be the
most common method of suicide for females (usually in
the range of 39-41 percent annually).

U.S. Suicides, by Sex and Method Used, 1984 and 2005°

units of measurement have been

used. In Table 1, the figures are nu-

merical counts (for example, the
total number of reported female Firearms
suicides by poisoning in 2005 was

2,632) and percentages (for exam-

ple, in 2005, poisoning accounted

for 39.1 percent of all female sui-
cides reported). A percentage, or

proportion, shows how many of a

given item there are in every one

hundred. Percentages allow us to
compare groups of different sizes. Other

Draw conclusions. By looking for

patterns, some conclusions can be

drawn from Table 1.

a. Determining the increase or de-
crease. Between 1984 and 2005,
reported male suicides by fire-
arms increased from 14,504 to

Males Females

1984 2005 1984 2005

Total 22,689 25,907 6,597 6,730
14,504 14,926 2,609 2,086

(% of total)® (64.0) (57.6) (39.5) (30.9)
Poisoning® 3,203 3,112 2,406 2,632
(% of total)® (14.1) (12.0) (36.5) (39.1)
Suffocation? 3,478 5,887 863 1,361
(% of total)® (15.3) (22.7) (13.0) (20.2)

1,504 1,992 719 651
(% of total)® (6.6) (7.7) (10.9) (9.8)

9Excludes deaths of nonresidents of the United States.

Due to rounding, the percentages in a column may not add up to 100.0%.
“Includes solids, liquids, and gases.

9Includes hanging and strangulation.

Source: National Center for Injury Prevention and Control, 2006.

« Media Coverage: Explain some of the statistical procedures that
have been presented in recent news stories. Help your students to
see the link between the methods discussed above and what they
experience in the media.

« ASA Task Force Recommendation: #7 Sociological Literacy

« For Discussion: Be careful to explain to students the logic behind

variable relationships. Use a number of concrete examples, and

have your students create their own hypotheses to explain suicide.

Review these, emphasizing the difference between independent
and dependent variables.
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DEDUCTIVE METHOD INDUCTIVE METHOD
(Classic) (Inclusive)

Select and define the research problem

Rgview the Review the Develop the
literature literature research design

Develop the Collect and analyze
research design the data
Develop the Collect and analyze Review the
research design the data literature

Collect and analyze
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the data
Generate hypotheses
for theory construction,
Draw conclusions; draw ooncluslion_s, and
report the findings report the findings

A FIGURE 1.4 STEPS IN SOCIOLOGICAL RESEARCH

in the “conventional” research model, which focuses
on quantitative research. Then we will describe
an alternative model that emphasizes qualitative
research.

An example of qualitative
research is a study in which the researchers system-
atically analyzed the contents of suicide notes to look
for recurring themes (such as feelings of despair or
failure) in such notes to determine if any patterns
could be found that would help in understanding
why people kill themselves (Leenaars, 1988).

1. Select and define the research problem. Sometimes,
a specific experience such as knowing someone
who committed suicide can trigger your interest
in a topic. Other times, you might select topics
to fill gaps or challenge misconceptions in exist-
ing research or to test a specific theory (Babbie,
2004). Emile Durkheim selected suicide because

The “Conventional” Research Model he wanted to demonstrate the importance of
Research models are tailored to the specific problem

being investigated and the focus of the researcher. qualitative research sociological research methods
Both quantitative research and qualitative research that use interpretive description (words) rather than
contribute to our knowledge of society and human statistics (numbers) to analyze underlying meanings
social interaction, and involve a series of steps as and patterns of social relationships.

shown in » Figure 1.4. We will now trace the steps

» ASA Task Force Recommendation: #7 Sociological Literacy to class examples of research conducted using each method. Have
« Extra Examples: Craig Rusbult has developed a visual strategy small groups of students try to discern which method is being used
for teaching the scientific method—a much more elaborate in each example.
diagram—that you might find useful as you go deeper into this « For Discussion: Discuss in class some of the ways that
topic with your class: www.asa3.org/asa/education/think/ statistical research and reports can be misused by individuals
science.htm. and organizations. Describe these statistical problems to your
« Active Learning: Explore the differing rationales for using either class: overgeneralizations, loaded questions, correlation versus
a quantitative or qualitative research model. Ask students to bring causation, and biased samples.

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage Learning reserves the right to remove additional content at any time if subsequent rights restrictions require it.


http://www.asa3.org/asa/education/think/
ranaimranuos
Highlight


w
w
|
-
<
%
]
(%]
(=)
=z
<
>
[
w
%
(]
(%]
9
=z
>
[=]
=}
[
(%]
=
(2
<
a

society in situations that might appear to be arbi-
trary acts by individuals. Suicide was a suitable

However,
Durkheim emphasized that

He reasoned that if suicide were
purely an individual act, then the rate of suicide
(the relative number of people who kill them-
selves each year) should be the same for every
group regardless of culture and social structure.
Moreover, Durkheim wanted
to know why there were differ-
ent rates of suicide—whether
factors such as religion, mari-
tal status, sex, and age had an
effect on social cohesion.

2. Review previous tesearch.
Before beginning the research,
itisimportant to analyze what

a.Causal
relationship

between two or more variables. A variable is
any concept with measurable traits or char-
acteristics that can change or vary from one
person, time, situation, or society to another.
The most fundamental relationship in a hypoth-
esis is between a dependent variable and one or
more independent variables (see » Figure 1.5).
The independent variable is presumed to be
the cause of the relationship; the dependent
variable is assumed to be caused by the inde-
pendent variable(s) (Babbie, 2004). Durkheim’s

Suicide
rate

“Depression causes suicide”

Depression

others have written about
the topic. You should deter-
mine where gaps exist and
note mistakes to avoid. When
Durkheim began his study,
very little sociological litera-
ture existed to review; how-
ever, he studied the works of
several moral philosophers,

b. Inverse causal
relationship
(Durkheim)

Social
integration

Suicide
rate

“The lack of social integration causes suicide.

including Henry Morselli
(1975/1881).

3. Formulate the hypothesis (if
applicable). You may formu-
latea hypothesis—astatement
of the expected relationship

c. Multiple-cause
explanation

» FIGURE 1.5 HYPOTHESIZED
RELATIONSHIPS BETWEEN
VARIABLES

A causal hypothesis connects one

or more independent (causal)
variables with a dependent (affected)
variable. The diagram illustrates
three hypotheses about the causes
of suicide. To test these hypotheses,
social scientists would need to
operationalize the variables (define
them in measurable terms) and then
investigate whether the data support
the proposed explanation.

Suicide
rate
Religiosity

“Many factors interact to cause suicide”
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For Discussion: What are some of the important variables that
might be correlated in some way with suicide? Have students
identify them as dependent or independent.

IRM: See the IRM for an activity that asks students to bring to class
copies of research articles from sociology journals and identify
components of the research process as reflected in these articles.

« Figure Note: As students come into class, ask them to turn to
Figure 1.5 and to write descriptions of the three relationships
symbolically presented in the diagram. Students can compare their
descriptions with one another and then create group descriptions
that are more elaborate and comprehensive.

« ASA Task Force Recommendation: #7 Sociological Literacy
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hypothesis stated that the rate of suicide varies
inversely with the degree of social integration. In
other words, a low degree of social integration
(the independent variable) may “cause” or “be
related to” a high rate of suicide (the dependent
variable).

If you plan to conduct a

however, you will be less likely to do
so because iou mai desire only toﬁ

4. Develop the research design. You must determine
the unit of analysis to be used in the study. A

(Babbie, 2004). In social science research, indi-
viduals, social groups (such as families, cities,
or geographic regions), organizations (such as
clubs, labor unions, or political parties), and
social artifacts (such as books, paintings, or wed-
dings) may be units of analysis. Durkheim’s unit
of analysis was social groups, not individuals,
because he believed that the study of individual

cases of suicide would not explain the rates of

suicide in various European countries.
5. Collect and analyze the data. You must decide
what population will be observed or questioned
and then carefully select a sample.

For example, if you interviewed five
students selected haphazardly from your soci-

ology class, they would not be representative of
your school’s total student body. By contrast, if

you selected five students from the total student
body by a random sample, they would be closer
to being representative (although a random sam-
ple of five students would be too small to yield
much useful data).

and reliability may be problems in

A recurring
issue in studies that analyze the relationship

between religious beliefs and suicide is whether
“church membership” is an accurate indicator of
a persons religious beliefs. In fact, one person
may be very religious yet not belong to a specific
church, whereas another person may be a mem-
ber of a church yet not hold very deep religious

ologists have found that different interviewers get
different answers from the people being inter-
viewed. For example, how might interviews with
college students who have contemplated suicide
be influenced by the interviewers themselves?

Once you have collected your data, the data
must be analyzed.

many techniques to analyze data. After collecting
data from vital statistics for approximately 26,000
suicides, Durkheim analyzed his data according
to four distinctive categories of suicide.

for example,

hypothesis a statement of the expected relationship
between two or more variables.

variable in sociological research, any concept with
measurable traits or characteristics that can change
or vary from one person, time, situation, or society to
another.

independent variable in an experiment, the variable
assumed to be the cause of the relationship between
variables.

dependent variable in an experiment, the variable
assumed to be caused by the independent variable(s).

validity in sociological research, the extent to which
a study or research instrument accurately measures
what it is supposed to measure.

reliability in sociological research, the extent to
which a study or research instrument yields consistent
results when applied to different individuals at one
time or to the same individuals over time.

$S3D08d HOYVISIY ANV IAILDIdSHId T¥DIDOTOID0S FHL | L 4ILdVHD

« ASA Task Force Recommendation: #7 Sociological Literacy

« Active Learning: Be sure to clarify the difference between validity
and reliability. Use concrete examples. Give students some samples
to work on to test their understanding.

« ASA Task Force Recommendation: #9 Multicultural, Cross-
Cultural, and Cross-National Content

« ASA Task Force Recommendation: #7 Sociological Literacy
« Research: Bring to class a number of leading sociology journals.

Pass them around so that students can get an idea of the current
research topics that social scientists are studying.
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military leaders who kill themselves after defeat
in battle).

(for example, slaves).

6. Draw conclusions and report the findings. After
analizini the data,

is to return to your hypothesis or
research objective

At this stage, you note the
such as

or

the findings is the final stage. The

of the investigation in substantially the same way
that it was originally conducted. Social scientists
generally present their findings in papers at pro-
fessional meetings and publish them in technical
journals and books. In reporting his findings in
Suicide (1964b/1897), Durkheim concluded that
the suicide rate of a group is a social fact that can-
not be explained in terms of the personality traits
of individuals. Instead, his findings suggested
that social conditions in a society are a more sig-
nificant influence in determining rates of suicide.

We have traced the steps in the “conventional”
research process (based on deduction and quantita-
tive research). But what steps might be taken in an
alternative approach based on induction and quali-
tative research?

A Qualitative Research Model

Although the same underlying logic is involved
in both quantitative and qualitative sociological
research, the styles of these two models are very dif-
ferent (King, Keohane, and Verba, 1994). As previ-
ously stated, qualitative research is more likely to
be used when the research question does not eas-
ily lend itself to numbers and statistical methods.
As compared to a quantitative model,

How might qualitative research be used to study
suicidal behavior? In studying different rates of
suicide among women and men, for example, the
social psychologist Silvia Canetto (1992) ques-
tioned whether existing theories and quantitative
research provided an adequate explanation for
gender differences in suicidal behavior and decided
that she would explore alternate explanations.

revious research,

According to Canetto’s analysis, gender differences
in suicidal behavior are more closely associated
with beliefs about and cultural expectations for
men and women rather than purely interpersonal
crises.

As in Canetto’s study, researchers using a quali-
tative approach may engage in problem formulation
to clarify the research question and to formulate
questions of concern and interest to people partici-
pating in the research (Reinharz, 1992). To create a
research design for Canettos study, we might start
with the proposition that studies have attributed
womens and mens suicidal behavior to the wrong
causes. Next, we might decide to interview indi-
viduals who have attempted suicide. Our research
design might develop a collaborative approach in
which the participants are brought into the research-
design process, not just treated as passive objects to
be studied (Reinharz, 1992).

Although Canetto did not gather data in her
study, she reevaluated existing research, conclud-
ing from existing data that alternate explanations of
women’s and men’s suicidal behavior are justified.

In a qualitative approach, the next step is collect-
ing and analyzing data to assess the validity of the
starting proposition. Data gathering is the founda-
tion of the research. Researchers pursuing a qualita-
tive approach tend to gather data in natural settings,
such as where the person lives or works, rather than
in a laboratory or other research setting. Data col-
lection and analysis frequently occur concurrently,
and the analysis draws heavily on the language of
the persons studied, not the researcher.

Copyright 2010 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part. Due to electronic rights, some third party content may be suppressed from the eBook and/or eChapter (s).
Editorial review has deemed that any suppressed content does not materially affect the overall learning experience. Cengage Learning reserves the right to remove additional content at any time if subsequent rights restrictions require it.

For Discussion: Most students have seen examples of
conventional research in their natural science classes, but many
are unfamiliar with qualitative studies. Bring samples of qualitative
abstracts to class, and have students compare them to quantitative
approaches.

ASA Task Force Recommendation: #7 Sociological Literacy

« For Discussion: The text reports research on suicide by Silvia
Canetto: "According to Canetto’s analysis, gender differences in
suicidal behavior are more closely associated with beliefs about
and cultural expectations for men and women rather than purely
interpersonal crises.” Have the class discuss what some of these
cultural gender expectations might be.
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Research Methods

How do sociologists know which research method
to use? Are some approaches best for a particular
problem? Research methods are specific strate-
gies or techniques for systematically conducting
research. We will look at four of these methods:
survey research, analysis o statistical data,
field research, and experiments.

Survey Research

A survey is a poll in which the researcher gathers
facts or attempts to determine the relationships
among facts. Surveys are the most (widely used
research method in the social sciences because they
make it possible to study things that are not directly

A Conducting surveys and polls is an important means of
gathering data from respondents. Some surveys take place
on street corners; increasingly, however, such surveys are

done by telephone, Internet, or other means.

© Michael Newman/PhotoEdit

observable-—such as people’s attitudes and beliefs—
and to describe a population too large to observe
directly (Babbie, 2004). Researchers frequently select
arepresentative sample (a small group of respon-
dents) from a larger population (the total group of
people) to answer questions about their attitudes,
opinions, or behavior. Respondents are people who
provide data for analysis through interviews or ques-
tionnaires. The Gallup and Harris polls are among
the most widely known large-scale surveys; however,
government agencies such as the U.S. Census Bureau
conduct a variety of surveys as well.

Unlike many polls that use various methods of
gaining a representative sample of the larger popu-
lation, the Census Bureau attempts to gain infor-
mation from all persons in the United States. The
decennial census occurs every 10 years, in the years
ending in “0” The purpose of this census is to count
the population and housing units of the entire
United States. The population count determines
how seats in the U.S. House of Representatives are
apportioned; however, census figures are also used
in formulating public policy and in planning and
decision making in the private sector. The Census
Bureau attempts to survey the entire U.S. population
by using two forms—a “short form” of questions
asked of all respondents, and a “long form” that
contains additional questions asked of a representa-
tive sample of about one in six respondents. Statis-
tics from the Census Bureau provide information
that sociologists use in their research. An example is
shown in the Census Profiles feature: “How People
in the United States Self-Identify as to Race” Note
that because of recent changes in the methods used
to collect data by the Census Bureau, information
on race from the 2000 census is not directly compa-
rable with data from earlier censuses.

Survey data are collected by using question-
naires and interviews. A questionnaire is a printed

research instrument containing a series of items to
which subjects respond. Items are often in the form

research methods specific strategies or techniques
for systematically conducting research.

survey a poll in which the researcher gathers facts or
attempts to determine the relationships among facts.

IRM: See the IRM discussion questions focused on comparing and
contrasting the research methods that sociologists use to analyze
society.

ASA Task Force Recommendation: #7 Sociological Literacy
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« Applied Sociology: Take your class on a quick tour of the
Gallup and Harris organizations’ websites: gallup.com and
harrisinteractive.com. Have them examine their statistical
methods.
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PART 1 | STUDYING SOCIETY AND SOCIAL LIFE

How People in the United States
Self-ldentify as to Race

Beginning with Census 2000, the U.S. Census Bureau has
made it possible for people responding to census ques-
tions regarding their race to mark more than one racial
category. Although the vast majority of respondents
select only one category (see below), the Census Bureau
reports that in 2003 approximately 4.3 million people
(1.48 percent of the population) in the United States

White only 80.5%

Two or more races

1.48%
African American only °

12.8% Native Hawaiian or
Asian Ameri | other Pacific
sian mer|can4o1no/y Islander only
R 0.17%
Native American only

0.95%

of statements with which the respondent is asked to
“agree” or “disagree.”Questionnaires may be admin-
istered by interviewers in face-to-face encounters or
by telephone, but the most commonly used technique
is the(self-administered questionnaire, which is either
mailed to the respondent’s home or administered to
groups of respondents gathered at the same place at
the same time. For example, the sociologist Kevin
E. Early (1992) used survey data collected through
questionnaires to test his hypothesis that suicide rates
are lower among African Americans than among
white Americans due to the influence of the black
church. Data from questionnaires filled out by mem-
bers of six African American churches in Florida sup-
ported Early’s hypothesis that the church buffers some
African Americans against harsh social forces—such
as racism—that might otherwise lead to suicide.

self-identified as being of more than one race. As a result,
if you look at the figures as set forth, they total more than
100 percent of the total population. How can this be? Sim-
ply stated, some individuals are counted at least twice,
based on the number of racial categories they listed.

Percentage
of Total

Race Population
White alone or in combination with one
or more other races 81.8
African American alone or in combination
with one or more other races 13.3
Asian American alone or in combination
with one or more other races 46

Native American alone or in combination
with one or more other races 1.5

Native Hawaiian or other Pacific Islander
alone or in combination with one
or more other races 0.3

Total 101.5

Source: U.S. Census Bureau, 2007.

Survey data may also be collected by interviews.
An interview is a data-collection encounter in
which an interviewer asks the respondent ques-
tions and records the answers. Survey research often
uses structured interviews,|in which the interviewer
asks questions from a standardized questionnaire.

Structured interviews tend to produce uniform or
replicable data that can be elicited time after time
by different interviews. For example, in addition to
surveying congregation members, Early (1992) con-
ducted interviews with pastors of African American
churches to determine the pastors’ opinions about
the extent to which the African American church
reinforces values and beliefs that discourage suicide.
Survey research is useful in describing the char-
acteristics of a large population without having to
interview each person in that population. In recent

« U.S. Census: The U.S. Census is the largest survey taken in this
country. Explain how and why it is not a sample of respondents.
Based on the most recent Census figures, 26 percent of women
age 25 years and over had obtained a bachelor’s degree as of 2004.
Twenty percent of fathers with employed wives were the primary
caregiver for their preschoolers. Have students discuss why such
information might be important.

« ASA Task Force Recommendation: #7 Sociological Literacy

« U.S. Census: Pull up the U.S. Census Bureau website (census
.gov), and show your class the range of resources and reports that
researchers use for secondary analysis.
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A MAP 1.2 NATIONAL SUICIDE STATISTICS AT A GLANCE

Source: www.cdc.gov/violenceprevention/suicide/statistics/suicide_map.html

years, computer technology has enhanced research-

example, to assess the influence of religion on suicidal
behavior among African Americans, a researcher
might look at the effects of age, sex, income level,
and other variables all at once to determine which
of these independent variables influences suicide
the most or least and how influential each variable is
relative to the others. However,

Moreover,

particu-
larly on emotionally charged issues such as suicide.

Secondary Analysis of Existing Data

Existing data sources include

|:| 11.82-13.08 |:| 13.09-14.30 . 14.31-15.89 - 15.90-18.19 . 18.20-83.76 |:] Suppressed/undefined

For example, Durkheim used
vital statistics (death records) that were originally
collected for other purposes to examine the rela-
tionship among variables such as age, marital status,
and the circumstances surrounding the person’s sui-
cide. Today, many researchers studying suicide use
data compiled by the National Centers for Disease
Control and Prevention (CDC) and the National
Center for Injury Prevention and Control. For
example, look at > Map 1.2, “National Suicide Sta-
tistics at a Glance,” based on data compiled by the

interview a research method using a data-
collection encounter in which an interviewer asks the
respondent questions and records the answers.

secondary analysis a research method in which
researchers use existing material and analyze data
that were originally collected by others.

$S3D08d HOYVISIY ANV IAILDIdSHId T¥DIDOTOID0S FHL | L 4ILdVHD

Research: When your students look at Facebook or MySpace
pages, they are conducting a form of content analysis. Pull up a
sample in class, and demonstrate some of the content dimensions
you would begin to analyze. What aspects of Facebook do your
students notice that you miss?

ASA Task Force Recommendation: #7 Sociological Literacy

« Active Learning: Obtain permission ahead of time, divide your
class into small groups, and have them conduct a content analysis
of someone’s purse or backpack. If your class is small enough and
security is not a problem, use a bag from someone in another
group. Ask groups to construct a description of the person who
owns the purse or bag.
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34

PART 1 | STUDYING SOCIETY AND SOCIAL LIFE

CDC, and try to develop several plausible sociologi-
cal explanations for why suicide rates are the high-
est in the western and northwestern regions of the
United States. Also note the patterns of high suicide
rates among some counties in the central Midwest,
the South, and Central Florida. Can you provide an
explanation of why rates might be higher in these
areas?

also includes

Among the materials studied are written
records (such as books, diaries, poems, and graffiti),
narratives and visual texts (such as movies, televi-
sion shows, advertisements, and greeting cards),
and material culture (such as music, art, and even

arbage).

One strength of secondary analysis is that.
Another is

In addition, the use of existing sources makes it pos-
sible to analyze longitudinal data (things that take
place over a period of time or at several different

However,

Field Research

Some kinds of behav-
ior can be best studied by ; a fuller

understanding can be developed throu

Researchers use these methods to generate

Sociologists who are interested in observin
social interaction as it occurs may use

Partic-
ipant observation generates

han simply asking questions or observing from
the outside. For example, to learn more about how
coroners make a ruling of “suicide” in connection
with a death and to analyze what (if any) effect such
a ruling has on the accuracy of “official” suicide sta-
tistics, the sociologist Steve Taylor (1982) engaged
in participant observation at a coroner’s office over a
six-month period. As he followed a number of cases
from the initial report of death through the various
stages of investigation, Taylor learned that it was
important to “be around” so that he could listen to
discussions and ask the coroners questions because
intuition and guesswork play a large part in some
decisions to rule a death as a suicide.

(Feagin, Orum, and Sjoberg, 1991). Unlike partici-
ant observation,

For example,
the sociologist Elijah Anderson (1990) conducted
a study in two areas of a major city—one African
American and low-income, the other racially mixed
but becoming increasingly middle- to upper-income
and white. As Anderson spent numerous hours on
the streets, talking and listening to the people, he
was able to document changes in residents’ everyday
lives brought about by increased drug abuse, loss of
jobs, decreases in city services despite increases in
taxes, and the eventual exodus of middle-income
people from the central city.

Experiments

iments are designed to create
ideally under controlled circumstances, in which
the influence of different variables can be modified

and measured.
that subjects be divided into
mental group and a control group.

require
an experi-

(the experimental
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For Discussion: Ask students to identify some examples of social
phenomena that would best be studied using an ethnographic
approach. Tattoo artists? Beat cops on the police force? Families
going through divorce?

ASA Task Force Recommendation: #7 Sociological Literacy
CourseMate: The Sociology CourseMate site includes a “Research
Online”link. From here you can access links to a variety of web
pages that examine sociological research methods.

« ASA Task Force Recommendation: #7 Sociological Literacy

« Active Learning: Assign students to small discussion groups, and
have them diagram the Arturo Biblarz research study described
in the text, identifying the experimental and control groups. Use
this activity to help students understand the principles of the
experimental method, including correlation and cause and effect.
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A Elijah Anderson (shown above) conducted an
ethnographic study of two very different Philadelphia
neighborhoods that became the basis for his landmark
study, Code of the Street. What can researchers learn from
ethnographic research that might be less apparent if they
used other methods to study human behavior?

condition) to study its effect on them. The control
group contains the subjects who are not exposed
to the independent variable. For example, the soci-
ologist Arturo Biblarz and colleagues (1991) exam-
ined the effects of media violence and depictions of
suicide on attitudes toward suicide by showing one
group of subjects (an experimental group) a film
about suicide, while a second (another experimen-
tal group) saw a film about violence, and a third (the
control group) saw a film containing neither suicide
nor violence. The research found some evidence
that people exposed to suicidal acts or violence in
the media may be more likely to demonstrate an
emotional state favorable to suicidal behavior, par-
ticularly if they are already “at risk” for suicide.
Researchers may use experiments when they want
to demonstrate that a cause-and-effect relationship
exists between variables. In order to show that a
change in one variable causes a change in another,
three conditions must be satisfied: (1) a correlation
between the two variables must be shown to exist
(correlation exists when two variables are associ-
ated more frequently than could be expected by

© Addison Geary

Decency. Violence, and the
Moral Life of the Inner City

“Eloquent and moving, . .. A
strikingly powverful work that

rings wilth unpeney.

Elijah
Anderson

content analysis the systematic examination of cultural
artifacts or various forms of communication to extract
thematic data and draw conclusions about social life.

participant observation aresearch method in
which researchers collect data while being part of the
activities of the group being studied.

ethnography a detailed study of the life and
activities of a group of people by researchers who
may live with that group over a period of years.

experiment a research method involving a carefully
designed situation in which the researcher studies the
impact of certain variables on subjects’attitudes or
behavior.

experimental group in an experiment, the group
that contains the subjects who are exposed to an
independent variable (the experimental condition) to
study its effect on them.

control group in an experiment, the group that
contains the