ERROR ANALYSIS

1) Errors and Mistakes: 
i) Error: Errors occur when there is lack of knowledge about the target language, or when learners are still in the process of sorting things out for themselves. The foreigner learning Urdu who says Usne aya has made an error since he has not yet learnt the rule about transitive verbs with past tense reference. He has made an error because at the time he didn’t know any better. Usually learners are unaware of their errors and thus in no position to correct them for themselves. Knowledge about the target language must come in its own time; an error does not stop being an error simply because it is pointed out once or twice by a helpful native speaker. 
ii) Mistakes: Mistakes are caused by such things as lack of concentration, forgetfulness, slips of tongue and sheer carelessness. A useful test for a mistake, as opposed to an error, is that the learner can usually correct it for himself when asked to do so. It will be apparent to you by now that the writer of this course is just likely to make mistakes as anyone else. 
Activity: 
Differentiate the following sentences as errors and mistakes.

i) She didn’t went to the market.
ii) He asked that he could join them.

iii) He went first to Karachi and then on to to Lahore and Rawalpindi.
iv) Islamabad is about 150km from peshawar.
v) I’m believing that he’s the chairman.  
The Purpose of Error Analysis:  
i) The most obvious practical use of the analysis of errors is to the teacher. Error provide feedback, they tell the teacher something about the effectiveness of his teaching materials and his teaching techniques, and show him what parts of the syllabus he has been following have been inadequately learned or taught and need further attention. They enable him to decide whether he can move on to the next item on the syllabus or whether he must devote more time to the item he has been working on. This is the day to day value of errors. But in the broader planning and with a new group of learners they provide the information for designing a remedial syllabus or a programme or re-teaching. (Pit Corder)

What the writer has to say about error analysis might well have been said about testing. We can assume, therefore, that they go together. Once a teacher has given his class a test and marked it, it is very useful indeed to attempt some analysis of errors. If such an analysis shows that an appreciable number of students are committing errors within the same linguistic category, then it is reasonable to assume that a certain amount of revision is required.

iii) Of course, teachers can get a general impression of what is going wrong by just monitoring oral activities and correcting written work. But without making a conscious effort to record and classify errors, this will remain just an impression.   
WHY DO ERRORS OCCUR?
1) As mistakes are not linked directly to lack of knowledge, we are not now concerned with such things as carelessness, lack of attention, laziness or, indeed, lack of motivation. We are concerned with reason why well-intentioned and often highly-motivated students continue to produce errors in both speech and writing.

2) At least three reasons have been suggested for these errors. The three reasons put forward have been L1 interference, over generalization of L2 and faulty teaching materials, methodology and model. Let’s examine them briefly in turn.

i) L1 interference used to be given a great deal of prominence. It was thought that if a linguistic comparison could be made between the mother tongue (L1) and the target language (L2), it would be possible to devise a course that would highlight the differences and provide activities to bridge them. This linguistic comparison is called contrastive analysis, and great things were expected of it since it was believed that it could predict problem areas. Such an analysis would, for instance, predict that Urdu speakers would have greater problems with English articles (the and a(n)) than would French speakers. The reason for this, of course, is that Urdu does not have definite and indefinite articles, but French does (although different in certain respects). L1 interference is still recognized as a major reason for error, but is seen as only one contributing factor in a more complex network. Most linguists would now agree that the effect of L1 interference shows itself mostly in areas of phonology.

Activity: 

Attempt a very simple contrastive analysis of Urdu and English with regard to conditional sentences of the type:



If you go, I’ll go too. 

ii) Over-generalization is also very prominent feature of L1 acquisition. It leads to well documented errors of the type:
She goed

I seed him
Four mens.

Since we now believe that there are strong links (at least at a fairly early age)    between L1 acquisition and L2 learning, we should not be surprised that students learning English attempt to make up their own production rules on the basis of available evidence. L2 learners make up their own hypotheses about language as they go along, and inevitably they must get it wrong from time to time. The important thing is that they get it wrong for the best reasons, and it is all part of the complex language-learning process. Some linguists see over-generalization as important milestones in language acquisition and learning. Let us now consider a few examples of L2 over-generalization:

a) What you did yesterday?

b) She asked where did you go.
c) He told that he had passed the exam.
d) I’m knowing all about it.
Activity:

Try to account for the above errors by suggesting what the speakers are generalization from. Then add an example of your own and do likewise.

iii) Faulty teaching and materials is another reason for error, but is the most difficult to identify. The truth is that badly trained teachers with a very poor command of English themselves are bound to do a great deal of harm. If teachers constantly mispronounce certain words, we can hardly blame their students for following suit. If the textbook uses old-fashioned and, at times, inaccurate English, we can hardly hope for anything better from the average students. However, since this is an awkward and controversial area, we can at present do no more than note it as a contributory factor to the production of student error.

Only one example is given from a book published privately and intended to help students pass their examinations. The example is taken from a section illustrating the writing of short dialogues:


Teacher: Are you a student?


Student: Yes
, I’m. 
FIVE STAGES OF ERROR ANALYSIS
i) Recognition: The teacher has to decide what is and is not an error. At times, this is very straightforward; at other times it is less obvious. For example;

I’m believing that he’s not the chairman. 

The teacher’s first job is to spot the error, which in the above mentioned case is the use of am believing for believe.

ii) Interpretation:  This stage is central to the whole process. It is where the teacher has to decide what the writer probably meant. Of course, the easiest way to do this is to ask the writer but this is frequently not possible. In the above example, we have no problem since the writer clearly means that in his belief a certain person is not the chairman.

iii) Reconstruction:  This overlaps very considerably with stage (ii). At this stage, the teacher has to reconstruct the sentence so that it communicates the new interpretation adequately. In the above example, the correct form of the sentence should have been I believe that he’s not the chairman.
iv) Classification:  For purpose of error analysis, we can use a basic 4-point classification as follows:
* Omission
King asked three questions.
The [king]

* Addition
She will arrive on tomorrow.
On [omit]

* Substitution
She didn’t went there.

went for go.

* Mis-ordering
He up the tree climbed. 
up the tree [after climbed]








(wrong sequence)

In the example mentioned in stage (i), the error is of ___________.

Activity:
Classify the errors in the following sentences as illustrated above.

a) Where you are going now?

b) Aysha she is an excellent lecturer.
c) Five terrorists and two coups were killed.  
d) They always are quarrelling.
e) Last week he had visited Chitral.
v) Explanation: In this final stage, the teacher has to account for the error, or explain its cause. In fact, we have already dealt with this stage in our previous lecture as we discussed the three causes of error – L1 interference, over-generalization and faulty teaching material or teaching. In the example mentioned in stage (i), the writer is referring to present time and to an ‘action’ that can be extended. The cause behind this error is __________.

