AUDIO LINGUAL METHOD
i) Historical Background : 

The audio-lingual method of language teaching began to emerge in the 1940’s at the onset of World War II. The US Army realized that army personnel were needed who could understand and speak fluently one or more of the languages of those countries likely to become involved. The Grammar Translation Method, which was widely used at that time, prepared learners for reading and writing in the foreign language, but they were usually unable to understand and speak to native speakers of that language. The army needed a method which could develop speaking and listening skills in a short time. It was found that by devoting long hours to practicing the spoken language in groups and individually, the learners showed much better results than before. Since it was spoken form of the language which was practiced primarily, the learner felt confident when the time came to use it real situations for communication. The success of this method ensured its use after the war ended.
ii) Theoretical Background:
Behaviourism: Behaviourists thought that learning a language was just the same as learning any other skill. According to them, all learning takes place when a response to a stimulus is repeatedly reinforced. In the case of language learning this stimulus may take the form of 
· a linguistic item; (for example, the teacher asks a question which initiates a response from the student).

· A non-linguistic item; (for example, a gesture or a picture, which stimulates the student to respond verbally).
For example, here is a dialogue from a class taught by the audio-lingual method.

Teacher:  What’s on the table?

Class:  
    There’s a book on the table.
Teacher:   Good! Yes, there’s a book on the table. Group A, what’s on the table?

Group A: There’s a book on the table.

Teacher:   Yes, and Mehmood, what’s on the table?

Mehmood: There’s a book on the table.

Teacher:   Very good!
Structural Approach and the Audio-Lingual Method:
The audio-lingual method is based on a structural approach. Let us see what does this mean?

Supporters of the structural approach say that all language is a set of patterns, or structures. For example, look at this sentence:-

I bought a new television yesterday.
It contains four parts: 
1. I 

2. bought

3. a new television

4. yesterday

For any of these parts, another similar part can be substituted:

1. (I)/ Mrs. Ali
2. (bought)/ sold

3. (a new t`elevision)/her old refrigerator

4. (yesterday)/ at the beginning of the last week

In fact, there is no end to the variation with which we can fill the pattern slots within a sentence:
	1
	2
	3
	4

	I
	Bought
	a new TV
	Yesterday

	Mothers and children
	Are invited
	to the party
	today

	The men we saw yesterday
	Will come
	From the village
	next week


Each of these parts is an individual structure. These structures are known as grammatical items, and as such you will have learnt them at school. You will have studied them as nouns, verbs, and their tenses, adjectives, etc.
It should now be clear that most sentences are made up of several grammatical structures.

GS + GS + GS + GS

(GS = grammatical structure)

The number of patterns or structures in any language is limited. A combination of these structures with all the vocabulary at our disposal gives us an infinite variety of expression.

Activity:  
Let us put these structures together in different combinations:

 I
YOU

GOING
GO
   
AM
ARE

TO THE LIBRARY
     WILL

TO BED
Try to find at least 16 possible sentences which can be built form the structures above.

After considering the background to the audio-lingual method, let us now have a look at the method itself. Let us see what is happening in a class where this method is being used.
Presenting the Dialogue: 

When the teacher enters the class he speaks to the class in the target language from the start. He tells the class that they are going to listen to a dialogue. The teacher directs the students either to look at some pictures in their textbooks, or to look at a chart of pictures which he is putting up on the display board. These pictures will illustrate what is being talked about in the dialogue. He will then play the dialogue on an audio player, or if there is no player available, he will read the parts himself. The class is not asked to read at this stage, but is told to listen carefully and try to understand as much as possible. The dialogue is then played once more, and this time the class repeats what is said on the tape, trying hard to reproduce the pronunciation which they hear. Repetition is carried out in the following order: the whole class repeats, then smaller groups, (may be a row of students), and then a few individuals. In this way confidence is built up, and everyone gets a chance to say something.
The Dialogue Repetition Phase:
It goes something like this

(Tape)
Hamid:

Where are you going Rashid?


Class: 

Where are you going Rashid?  

Group A:
Where are you going Rashid?

Student A:
Where are you going Rashid?


Student B:
Where are you going Rashid?

(Tape)
Rashid:
I’m going to see a film.

Class:

I’m going to see a film.


Group B:
I’m going to see a film.


Student Q:
I’m going to see a film.


Student R:
I’m going to see a film.

etc …..
By the time the dialogue has been repeated all the way through in this way, the students are familiar with it.
Presenting New Words:
Now the teacher presents any new vocabulary introduced in the dialogue. He writes the words on the board and explains the meaning in the target language. He may do this by using L2 words already known to the class or he may draw or show a picture, or a real object, or by mime or gesture. The class once again practices the pronunciation of the new word, and just to make sure that everyone has understood, the teacher may give a quick translation of the word in L1. The class may now be asked to suggest sentences using the new word.
Silent Reading:
The teacher writes some comprehension questions on the board and tells the class to read the dialogue silently, trying to find the answers to the questions.(The role of these questions is to give the students some purpose for their reading). This is the first time that the students have seen the written version of the dialogue. The teacher may move around the class checking word recognition and when the class has had chance to finish reading, he will check the answers to the questions orally.
Presenting the New Structure:
The teacher now picks out an unfamiliar structure from the dialogue and he writes it on the board. An example of such a structure would be


I’m going to see a film
The class repeats this once or twice in order to familiarize themselves with it. The teacher then explains the meaning of the structure, but in doing this, he does not use any technical grammatical language. Instead, he may try to show the meaning by putting the structure into a context. If the teacher feels that the class has not understood his explanation, then he will give a quick explanation in L1, again, not using any grammatical terminology.
Drilling the New Structure:    
The teacher now practices the new structure with the class by conducting a language drill. He prompts the class by calling out words, showing pictures, by gestures, or mime. The drilling phase of the class may go like this:

(Teacher shows picture of a market stall with fruit)
Teacher: What am I going to do? Samia?
Samia:
 You’re going to buy some fruit.

Teacher: Good. I’m going to buy some fruit. Group 1?

Group 1: You’re going to buy some fruit.

Teacher: Good. Class?

Class:  You’re going to buy some fruit.

Teacher: Yes, that’s right; I’m going to buy some fruit.

(Teacher shows picture of a cricket match)
Teacher: Now what am I going to do? Mahmood?

Mahmood: You’re going to watch cricket.

Teacher: Well done! Yes, I’m going to watch cricket. Group 3?

Group 3: You’re going to watch cricket.

Teacher: Good! Class?

Class: You’re going to watch cricket.

Teacher: Well done. I’m going to watch cricket.

Another rather more challenging drill might go like this:

Teacher: Listen everybody! I’m going to watch cricket. Watch football.
Class: I’m going to watch football.

Teacher: Good! Play.
Class: I’m going to play football.
Teacher: Yes. We. 

Class: We’re going to play football.
Teacher: Right. John and Charles. 

Class: They’re going to play football.

Teacher: Ok. John and I.

Class: We’re going to play football.
Teacher: Well done. Make a model jet fighter.
Class: We’re going to make a model jet fighter.   
Teacher: Yes. Tomorrow. 
Class: We’re going to make a model jet fighter tomorrow.

Teacher: Good.

Written Exercises and Homework:

After a thorough drilling of new structure, the teacher introduces written exercises based upon it. They can be taken from the textbook, or he can write them on the board. Typically such exercises would not consist of more than ten items each. The exercise is done orally in class, and then the students write the answers to the first one or two items in their textbooks. These are checked and corrected. The remaining part of the exercise is written as homework.
 The Place of Grammar in the Audio-Lingual Method:
We have already noticed that although plenty of grammar is being taught by this method, the teacher does not give any specific grammatical terminology. For example, he will not tell the class that they are going to learn the simple present indicative tense, and that it is used to express habitual actions. This would be ‘talking about grammar’. Instead, he will talk about his own, or someone else’s daily routines:

Rehana always gets up at 7 am.

She dresses quickly.

She is always in a hurry.

Her mother tells her off her for being late every morning.  

The dialogues chosen for this method are carefully constructed to contextualize certain structures within meaningful situations.

	Teaching materials
	Dialogues exemplifying a grammatical structure

	Activities 
	Listening, repeating, drilling, reading silently, writing grammatical exercises and short compositions.

	Teacher’s role
	Active 

	Students’ role
	Active 


A note on Language Drill:
The term drill immediately brings to mind something military; soldiers drill on a parade ground in order to co-ordinate their movements and to ensure that in the heat and confusion of battle, disciplined and orderly behavior will come automatically. A language drill has a similar function. Language structures are repeated over and over again so that, it is hoped, in the heat and confusion of real conversation, correct language structure can be effortlessly produced.

A Critical Overview of the Audio-Lingual Method:
Let us first look at its positive aspects:-

1) You will see that the audio-lingual method uses the target language most of the time. Thus a student immediately feels more confident about speaking the language, especially since he gets plenty of chance to speak it in the class. On the other hand, the teacher is not forced to waste time by having to observe a complete ban on the use of L1 in the classroom. The method strikes a balance between overloading and possibly frightening the student with grammatical terminology and explanation (as in the grammar-translation method), and leaving him to work out entire grammatical system for himself (as in the direct method).

2) In the audio-lingual method, the structures are not introduced in a haphazard fashion, as in the direct method, but are carefully graded according to

a) How simple they are;

b) How useful they are.  

3) This method gives practice in all four language skills, (listening, speaking, reading and writing).

4) The subject matter of the dialogues is interesting, and the students are likely to learn a lot about the countries where the language they are learning is spoken.

Now look at the weaknesses of this method:

1) How would you like to learn a language by this method? Would you enjoy the constant drilling? Or would you find that it became rather dull? Would it be possible for you to find yourself repeating a structure without really understanding its meaning?

2) Think about the qualities needed in a teacher of this method. He would need to be constantly active in order to keep up a brisk pace, and will also need to be in firm control of his class. It is easy to imagine a language drill turning into complete chaos, especially with a large class.

3) Can language drill provide students with the ability to communicate in real situations? They might come to memorise individual structures, but this does not automatically result in their being able to read and write well, or speak fluently in a natural situation.

4) Learning the basic structures of a language through drilling emphasizes the form rather than the use of a structure. For example, a student who can correctly transform

The boy broke the window

The window was broken by the boy

can be said to know the form of the active and passive voice. But does he know how to use these forms in the correct context? This is a much more difficult task.

